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ABSTRACT 

forces ter-Dynasy, an educational center that brings 
together student interns aged 16*20, a staff of advisors, and 
regional learning resources is designed to assist participating 
Interns to learn about society first-hand, develop strengths and 
skills in decision saking and eossunlcations, test vocational and 
career Interests, define their values, and assuse responsibility for 
their own lives and education. Evaluation of this progras was based 
on standardized Interviews, a schedule of tlse spent, and assessment 
of student attitudes about the progras. Results of the evaluation 
Indicated that Dynasy is viewed favorably by its Intern participants 
and that it creates an ataosphere for learning which differs sharply 
fros other traditional or innovative atsospheres. The growth and 
saturation of students through the year as evidenced in the . 
standardized tests of their iaage as well as in their general 
self*assttrance in interviews Indicates that the ezperlence has helped 
those involved to becoae sore thoughtful about aaklng decisions in 
their lives, to becoae sore aature about handling theaselves in a 
variety of situations, and to becoae better able to ooaaunlcate with 
others in their progras. (BJR) 
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PREFACE 



THE DYNAMY PROGRAM - GOALS ANO OBJECTIVES 

Now beginning its sixth year of operation, Worcester Dynamy is 
an educational center which br:lngs together student-interns age 
16-20, a staff of advisors, and regional learning resources of 
many kinds. Its specific purpose is to assist participating 
interns to learn about society first-hand, develop strengths 
and skills in decision making and communications, test vocati- 
onal and career interests, define their values, and assume 
responsibility for their own lives and education. The program 
Is based on the assumption th.t human growth in these areas, and 
human growth generally, in terms of intelligence, interest, 
cooperation, and responsibility - Is normal and is to be expect- 
ed of everyone in an environment which first allows for natural 
exposure and interaction with different people, places, and 
situations, and then encourages self -evaluation, personal 
challenge, and risk-taking in new and positive directions. We 
also assume that 16-20 has become an age span, in our society at 
least, where such an environment is urgently needed yet not 
l^enerally available in other programs and educational structures. 

Wo pursue our goal by conducting, from each September to each 
June, a coordinated program consisting primarily of full-time 
internships In various businesses and agencies, supplemented by 
outdoor and wilderness activities (including an introductory 
23 day experience) orientation to the city and seminars in urban 
affairs, evaluative, counseling, and support group activities, 
and residontial life in Dynamy housing. The internship is the heart 
of the Dynamy year. We seek participating sponsoring organi- 
zations who understand the goals of our program, provide mean- 
ingful projects and effective supervision, and evaluate the 
activities thoughtfully. Internships are set up so that interns 
assume responsibility for setting expectations, goals, and evalu- 
ation methods. Staff with various professional backgrounds fill 
an active role as supportive resources and advisors. Interns 
live together in three apartment houses, whtre they are given 
responsibility for managing their own affairs. We use both staff 
and outside resources in conducting seminars and support groups. 

Annual enrollment is currently about 60 interns, of whom about 
half are high school seniors from the Worcester Public Schools 
participating in Dynamy as a fully accredited alternative to 
the regular grade 12 (these Interns live at home, not in Dynamy , 
housing)) 

Worcester Dynamy is one of three activities now being conducted 
by Dynamy, Inc., a non-profit educational corporation. A second 
educational center, Dynamy Minnesota, was started in 1973 In 
St. Paul, Minnesota. It is Very similar to Worcester Dynamy except 
that there is no cooperative program with a public high school 
system and its enrollment is about half that of Worcester Dynamy. 
Dynamy Outreach is a consulting organization beigun in 1973 
through which experienced Dynamy staff assist other educational 



organizations plan, implement, and evaluate Dynamy program 
elements, especially Internships, into their own curricula. Its 
headquarters are at Worcester Dynamy. 

The goals of the Dynamy Program can be stated more behaviorally 
as follows; 

•• to develop personal strength and effectiveness in 

decision-making, listening, helping, and relating 
to others 

to gain a varied interaction with, and understanding 
of, the daily realities of an urban community; its 
facets, problems, and dynamics 

- to come to understand personal: limits and possibili- 

ties, clarify values, and define commitments 

" to test out vocational and career interests 

- to become responsible for himself and his own educa- 

tion 

In other words, the focus of the Dynamy Program Is to develop 
a more mature, thoughtful, and responsible person in a variety 
of ways. 

by: A. BRUCE BERQQUIST 

DIRECTOR OF DYNAMY, INC. 



II. PHILOSOPHY OP EVALUATION 



In evaluating the extent to which the goals or objectives of the 
Dynamy Program are reached, the first step... but only the first 
step. . .Involves the articulation. In measurable form, of the 
learning objectives, such as were presented previously. The 
next step Involves the use of standardized Instruments, as well 
as additional evaluation Instruments and approaches, to examine 
and measure (where possible) the attainment of these varied 
objectives. 

Because Dynamy Is unique In Its approaches and because our 
philosophy of evalusitlon (explained below) puts far more 
constraints on the examiner or tester than do many other 
assessment strategies, It was necessary to develop several 
Innovative strategies and utilize a variety of approaches 
In looking at Intern growth and development. Developing 
strategies which focus on the objectives of the program and 
which are of simultaneous benefit to all participants was 
the primary aim. Several specific assumptions about teaching, 
learning, and evaluation helped to direct the development of 
our own testing program further. 

The first of these is that a complete evaluation or under- 
standing of student learning or change Involves looking at 
not only the outcome or results of teaching, but also at the 
conditions in which that learning takes place and at the 
processes by which that knowledge is transmitted. For example, 
many techniques may be appropriate and helpful in transmitting 
a particular set of Information or skilly knowing which is 
best or which to use in a particular setting requires looking 
at the conditions of that learning- -the backgrounds, capacities, 
and Interests of particular interns and their reactions to 
different approaches or settings. Learning can never take 
place in isolation, nor can it be Judged only by the final 
results. 

A second assumption, related to the first, is that many 
evaluation approaches are necessary in order to understand 
learning fully. Learning is a multi-dimensional process, 
therefore, no single Instrument or test can possibly convey 
to us all the InfOimatlon about learning that we want and 
need to know. 

A third assumption is that the evaluation process cannot be 
seen as separate, unimportant, or irrelevant to the learning 
process at any time. The method used to measure student 
performance and success tells students quite clearly what 
they should notice in their placements and what is ''really" 
Important. How does the evaluation method inform the intern 
of the program's real goals... the "hidden adgenda"? 



Let us cons'.der an example Students are told that they 
are expected to develop conceptual mastery and skills In 
dealing with people; however, all of their "feedback" 
Involves check -list ratings by their advisors. The check- 
list ratings tell them, far more persuasively than stated 
goals, that they are actually expected to conform to the 
behaviors on the check -list. 

A final, but by no means unimportant, assumption is that 
evaluation must be feedback or information that students 
and staff can use intelligently : evaluation findings must 
be made clear to those involved and convey to them their 
relative grasp or growth in the areas Involved. 

An evaluation approach based on such assumptions involves 
exploring several aspects of learning or development: the 
acquisition of knowledge, the development of skills, problem 
solving, attitudes, interests, and social and personal 
development. A comprehensive overview requires using 
methods and devices such as interviews, questionnaires, 
performance tests, observations and student self-e valuations. 
This diversity of approaches permits a unified, more 
complete picture of the program as a whole if used in the 
aggregate, and of individual students and their growth if 
used and followed over a period of time. The strategies used 
and presented here encourage and require student involvement 
as well as advisor involvement and, when possible, encourage 
students to use the Information they have acquired as a 
basis for reaching beyond that information to draw their 
own conclusions and make their Judgments. The strategies 
try to reinforce not only the content but also the learning 
style of Dynamy. 



III. METHODOLOGY 
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A. INSTRUMENTATION 

Standardized Interviews? In September, December and r4arch 
random groups of residential and high school Interns were 
Interviewed. The results of these Interviews are given In 
Appendix C and 2ire self-explanatory. The questions were 
developed and field tested by Dr. Cohen. 

Time Schedule ( I ) ; This Instrument was given only at the 
end of the year, and was given to all groups. Each student 
was asked to Indicate the number of hours they spent on 13 
activities during the week. Wo felt that If there were 
significant differences In the educational programs that 
ther.? could be significant differences In the ways that 
students spent their time. (Item developed by senior author 
for a National Science Foundation sponsored study.) 

Environment Check (II); Students were asked to check off 
two phrases that described how they felt about where they 
were. V/e were looking for patterns of negative or posi- 
tive statements about their program, (c) 1971-72 EDC, Inc. 
Used with permission of author. 

Environment Check (III); Students were asked to chock off 
three phrases that described how they spent their time during 
the previous three weeks, (c) 1971 >72 EDC, Inc. Used with 
permission, of author.. With both checklists we were looking 
for differences in patterns of positive and negative state- 
ments each group made. 

Open-ended Best (IV and Open-ended Least (V) ; Students were 
asked to write down in short sentences what they liked best 
and least about their educational program. (Constructed by 
Or. Cohen for Dynamy)-. 

Perception of Educational Program (VI); For the purpose of the 
evaluation, this modified semantic differential had a positive 
value assigned to the words on the left side and a negative 
value for the words on the right. The lowest score (1.0) 
indicated positive responses and the highest score (7.0) 
Indicated negative responses. 

We felt that if there were differences between educational 
programs then the students* perception of these differences 
would show up on this instrument. 

Perception of Program(VII) ; Those Llkert-Type items 
developed by Dr. Cohen would give us another reading on the 
students' perception of their educational program, the 
faculty and themselves. 

NAIS Questionnaire; The National Association of Independent 
Schools was conducting a survey of off campus programs and 
asked Dynamy to participate. Some of the data from the 
initial questionnaire was considered to be extremely helpful 
to us, and was extracted for our use. The final results of 
this years long research are not available to us at this time* 

ERIC 
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SCHEDULE I 

The followir^s chart indicates the type of instruments 
each group took during the year* On both the Pre and 
Post test, each group was given the instruments within 
5 school days of each other. 
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B. EXPERIMENTAL AND CONTROL POPULATION DESCRIPTIONS 



Two groups of high schobl students were chosen as controls 
for the Worcester-Dynamy High School interns and two groups 
of college freshman and a private field experience program 
were chosen as controls for the Worcester-Dynamy Residential 
program. 

Each group was chosen because the students in them are quite 
similar to the Dynamy interns in terms of age, educational 
background, social background and intellectual development. 

Group 001 

For the purposes of the evaluation, we divided the Dynamy 
Program into two divisions; The Dynamy High School Program, 
which consists of 27 high school seniors on release from the 
four local high schools. The Dynamy Residential Program 
which consists of 27 interns who were either completing their 
senior year of secondary school with Dynamy (4), recent 
graduates from public and private schools (20), or those 
who would have been college sophomores (3)* The two 
groups arc variously Identified as Group 001, DHS (Dynamy 
High SchcoDor RES (Residential Program). 



Group 002 

A class of juniors and seniors (mostly seniors) at a 
public high school where many of the Dynamy high school 
interns are drawn from. Students are in an innovative 
program that supplements traditional classroom work with 
field experience. 

Group 003 

A class of college freshmen (with a few juniors) from a 
small liberal arts college. This college is considered 
relatively innovative and requires high standards of 
academic achievement for admissions, and this group is 
an advanced chemistry class for pre-med students. 

Group OOM 

A class of college freshmen from a technical institute* 
These students had been randomly selected to participate 
in an evaluation of their freshmen year. This is considered 
to be a relatively traditional setting. 

Group 005 

A class of juniors and seniors (mostly seniors) at a public 
high school where many of the Dynamy high school Interns 
are drawn from. Students are from a traditional sociology 
course, and in a traditional educational setting. 



IV. FINDINGS 



-7 



A* SEMANTIC DIFFBAENTIAL RESULTS 

The Semantic Differential is a measure of three concepts: 
Students' perceptions of themselves as they see themselves 
now , students* perceptions of themselves as they see 
themselves in the ideal, and students' perceptions of 
their fellow students as they are now. 

There were fifteen word-pairs for each concept, with 
five word-pairs used for each of three factors: Factor 
one focused on Power (P), factor two focused on Activity 
(A), and factor three focused on Evaluative (E). (e.g. 
strong (P), fast (A), good (E). The highest score on any 
one factor could be k5; the lowest 5. 

The word-pairs were field tested and validity and reliability 
verified by Oogood^'and are identical to those used 
previously by Dr. Johnson. The test for statistical 
significance was a t-test designed for medium sized groups, 
with small differences in population size-f Critical values 
of t were based on formulas and tables found in Slegel.*^ 

We tested for a level of significance for a two-tailed 
test at the .05 level or lower with appropriate degrees 
of freedom. (Level of significance Is simply the 
probability of an event occurring randomly. A level of 
.5 would mean that there is a 50-50 chance of the event 
occurring. Anything in the .15 to .19 level Is usually 
considered directional but not statistically significant). 

Any event that tested higher than the .05 level was 
rejected as not being statistically significant. Anything 
at the .05 level or below was considered statistically 
significant (i.e.; the occurrence of the difference in 
scores could not be attributed to chance, but had to be 
attributed to the program influences). 

HYPOTHESES 

1. Interns in the Dynamy Program would tend to reflect 
varying shifts In their perceptions of themselves and 
others after their involvement in Dynamy. 

2. The shifts the interns in the Dynamy program would 
experience would be equal to or greater than shifts 
students in other (more traditional) programs would 
experience... especially In the evaluative factor of 
perception of self and others. 

3. The shifts the Interns in the Dynamy High School Program 
experienced would be equal to the shifts the interns in 
the Residential program experienced. 



RESULTS 

Table I Of Appendix ;a shows the comparison of the pre 
and post test scores ?or each group. 
Looking only at the concepts of Self and Others, for the 
Res. Interns we see no significant change on three factors, 
but significant change In the other three (on E-Self there 
Is a trend towards a positive change, but not a 
significant change). The Res. interns saw themselves and 
others as more active, and they placed a hl^^er value on 
their fellow Interns at the end of the year. 

The HSP Interns showed no slgnlfioac. change on three of 
the factors (P-others, A-others, B-others) while showing 
a significant change on tho other three (P,A,E-Self ) . The 
HSP interns saw themselves as being more powerful, active 
and valuable at tho ^d of the year. 

The students in innovative Qroup 003 showed no significant 
change in four of the factors (P-self, A-self, A-others, E- 
others), while there was a slgnlfljant change in how power- 
ful they felt their fellow students were, and a change in 
how they valued themselves. 

The students in the traditional Qroup 004 showed no 
significant change on any factor. 

The students in Innovative Group 002 indicated that there 
was a significant (negative) change in their perceptions 
of their fellow students on the pcwer and evaluative factor. 
There was a trend toward a (negative) change on the same 
concept of the activity factor. 

The students in traditional Group 005 showed no significant 
change on any factor. 

TABLE III of Appendix A shows the comparison of the concept 
of Self with the concepts of Ideal Self and Others on the 
P,A,E factors. The means of the pre and post test are given 
and the differences in the mean are shown. (Since zero (0) 
would indicate no difference between concepts, the difference 
in means is shown in terms* of their movement towards zero). 
Lack of funding prevented us from doing a test of 
significance, but generally speaking a change of two points 
or more is considered significant* 

Change within a group can be indicated by how much the 
distance between self and ideal self changes (especially 
on the evaluative factor). 

The Res. interna, HSP inturns and the students in Group 
003 all showed a slgnifioiant narrowing of the gap between 
the concept of self and the concept of ideal self, on the 
evaluative factor. 

ERIC 



The Residential Interns » the High School Interns and 
the students in Group 003 all showed a narrowing of the 
gap between self and ideal self on the power factor. 

The High School Interns* the students in Groups 002 and 
004 showed a smaller difference between the self and ideal 
self on the power factor. 

It is interesting to note that the High School Interns saw 
the evaluative difference between themselves and their 
fellow interns narrowing significantly while the difference 
rfidened significantly for the students in Group 002, 

TABLE III of Appendix A shows the comparison of the Dynamy 
Programs' pre and post^test scores to their control groups* 
pre and post test scores. 

This allows us to see if there were any significant 
difference between the groups at the beginning of the 
(school) year, and If there were any significant 
difference between the groups at the end of the year. 

We looked at the concept of Self and Others for all factors* 
but especially focused on the evaluative factor. 

Of the six key factor/concepts on the chart comparing the 
Residential Program with the High School Program, only 
one in the pre test (A-Others) and one In the post test 
(P-Self) are significantly different. 

There are no significant differences on any of the six 
factor/concepts when comparing the Residential pre with 
Group 003*8 pre test and only one when comparing the post 
test (E-Others). 

There are two significant differences in the comparison 
of the Residential pre with the pre of Group 00i\ (P«Others 
and E-Others) and three significant differences on the post 
test comparison (P,A & E-Others). 

Comparing the High School Program with Group 002 there is 
a significant difference on 2 of the 6 items (P-Self, 
E-Self) on the pre test, and two on the post test 
(P-Other, E-Other). 

Three significant differences show up on the pre test 
comparison of the High School program with Group 005 
(P,A, & E-Others), but all six are significantly different 
on the post test comparison. 
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SUMMARY 

Hypothesis 1; This hypothesis that Dynamy Interns would 
reflect changes In their perceptions of themselves and 
others over the year was not supported statistically In 
all factors and all concepts. Table I of Appendix A shows 
the shift In perception Self, Ideal and Others over the 
year. The key concepts are Self and Others, and the High 
School group shows a significant change In 3 of the 6 key 
factor/concepts (P-A-E for Self and the Residential Program 
Interns showed a significant change on another three 
(A-Self, A-Others, E-Others). 

However, Osgood contends that a factor shift of from 

1 to 1.5 Is generally considered significant. With this In 

mind we see that one of the factors not proven statistically 

significant for the High School program (P-Others) and two 

In the Residential Program (P-Other, E-Self) would be 

considered generally significant although not statistically 

significant. 

We consider the findings of the study are generally 
weighted In the direction posited by the hypothesis. 

Hypothesis 2 That the Dynamy Interns would experience 
an equal or greater shift than students In more traditional 
programs . The data tends to support this hypothesis fully: 
Table I shows that the degree of change occurring between 
the pre and post tests for the high school and residential 
Interns Is at least the same as that of their control 
groups - but often times greater than that of their 
control groups. 

Table II shows that each group experienced a narrowing of 
the gap between self and Ideal self on some factor, but 
none of the other groups had as much of a shift on as 
many factors as did the High School and Residential Interns. 

Hypothesis 3 That there would be no difference between 
the High Programs and the Residential Programs. Table III 
tends to support this hypothesis. On the pre test, the 
High School Interns significantly or generally had a 
more positive view of their fellow Interns than the 
Residential Interns did, but there was no significant 
difference at the end of the year. 

There was no difference between the pre-test scores of 
Self on any of the factors, but there was a significant 
difference on the P-Self factor at the end of the year. 
It Is Interesting to note that In the two years the 
Semantic Differential was used Informally at Dynamy, 
the Residential Interns scored lower on the post P-Self 
factor than they did at the beginning. 
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Table II does show some differences between the two groups* 
The distance between perceptions of Self and Ideal Self 
can be looked at in terms of groups* expectations of them- 
selves. A spread of four to eight points indicates that 
the group has relatively high expectations of themselves, 
and the greater the spread, the more unrealistic these 
expectations tend to be. 

The expectations the high school intern had of themselves 
tended to become more realistic during the year, and it 
was in the area that the High School intern showed more 
"growth" than the other groups. 

Overall, the data tends to confirm some suppositions. At 
the beginning of the year the students in all of the 
groups tended to hold fairly similar views of Self, their 
Ideal Self and Others* During the year each group 
experienced some shifts in their views - enough so 
that some differences between groups could be noted at 
the end of the year. 

In brief, on a spectrum of changes, the more innovative 
the program, the greater the changes, especially at the 
high school level in the populations studied* 



B. TIME USE PH;SULTS 

We were interested in how dramatically the Dynamy program 
may or may not affect the interns* use of their time, how 
Residential and High School interns may have differed in 
use of time, and in how Dynamy interns overall compeu^ed 
with students in other Innovative and traditional "control" 
programs. Appendix B details our findings. We shall 
discuss here first only those areas in which Dynamy 
Residential and High School interns differed and secondly 
those areas in which Dynamy students differed from those 
in other control groups. 



1. Dynamy Residential and Dynamy High School 

The interesting Time Schedule findings, differentiating 
these two groups within the Dynamy program were, in the 
order of decreasing difference. 
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ACTIVITY 
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BACK WEEK 
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1.4 



10.0 
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Other differences between the groups were relatively small, 
particularly If "Sports" and "Hobbles" are combined. 

Of prime interest here is the difference between the 
groups in amount of time spent talking with fellow students. 
Nearly 2 hours/day. Obviously an important part of any 
program is feedback and interchange with others involved in 
it. The fact that Residential Interns have approximately 
2 1/2 times such interchange is undoubtedly due at least 
in part to the fact that they live together and see each 
other more often. What separation and consequently, 
diminished contact with Dynaroy peers may mean for the 
quality of the Dynamy experience for high school interns 
and for residential interns should be examined carefully. 
If residential living is deemed an important feature of 
the program, then consideration should be given to how 
this component may lessen or increase the effect of 
the total Dynamy program on each group. 

Another striking difference between the Residential 
and High School Interns involved the amount of time they 
reported working with a sponsor — it seems that the 
Residential students are spending 14 hours/week in such 
a fashion while high school interns are involved for 
only 4.4 hours. Such a large difference, again 
approximating 3 hours each working day spent with a 
Project Supervisor for residents as opposed to less than 
one hour each working day for high school students may 
similarly have additional impact in the direction of 
lessening or strengthening the effectiveness or impact 
of the Dynamy program on high school students relative to 
residential students. The reasons causing this apparent 
discrepancy should certainly be explored further, for 
the difference is an important one. 

The final large time difference between the two groups 
involves earning money. Residents spend virtually no time 
(about an hour/week) earning money, whereas the high school 
students average 8 hours/week earning money. The net ©ffect 
of the three findings reported in this section seems to 
imply a greater involvement, at least on the basis of 
time spent . of Dynamy Residential interns with the program 
than or the High School Interns. 
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Obviously part of this Is due to physical considerations 
such as where each group resides, but the time spent with 
sponsor difference should be a major cause of concern If 
the attempt is to equalize the program experience for all 
Involved. Certainly the reasons for such differences should 
be explored further and that Information Inform decisions 
about either trying to make what are In fact two different 
versions of Dynamy more similar or to continue to let them 
be different versions of a program. 



2. Dynamy compared with Innovative and Traditional 
Programs at the High School Level: 

Dynamy Interns spend less time with staff, faculty and 
advisors than do the students In the traditional and 
more Innovative programs. But the Dynamy Interns spend 
more time with sponsors than either of the other group 
does. The total show that the Dynamy Interns have a slight 
edge In the amount of time they spend with adults Involved 
In the educational process: In the control programs, 
however, students spend the bulk of their time In contact 
with people on the paid staff of tholr own program. For 
the Dynamy Interns more than 1/2 of their contact with 
adults was with people not on the Dynamy payroll. 

We find few other large differences In use of time 
among the three groups— Dynamy High School, "Innovative" 
control, and "Traditional control" with the possible 
exception of time spent "earning money" (Dynamy students 
work for pay more than students In other alternative 
programs j but less than those In traditional settings,) 
and In "Volunteer work" (Dynamy students estimate that 
they spend 31.3 hours In such activity, which Is a 
function of the Internships, whereas students In the 
control alternative program spend only 4.0 hours (again 
Internships) In such activity and those In the traditional 
program spend about 1/2 hour /week In such activity. 

The most Important finding for program evaluation coming 
from comparing time use of Dynamy High School Interns with 
that of others appears to be in the slight edge Dynamy 
Interns have in terms of personal contact with staff, advisors, 
and sponsors over students in other programs. It is 
interesting to note that students in the traditional 
program reported spending on the average only 5*1 hours 
in contact with staff or faculty. Since they attend 
school about 30 hours/week, the conclusion must bo dr*awn 
that they interpreted this contact as personal contact 
rather than classroom contact in many instances. If such 
students were asked to estimate the number of hours 
they spent In personal contact as opposed to classroom 
contact, the average number of hours reported could 
diminish further. 
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At the Residential level » where Dynamy students were 
compared with first year college students at a 
"traditional" and an "innovative" school, we find that 
the patterns of contact with staff shifts somewhat and 
that in the traditional program students spend about 
9 hours/week In contact with staff or faculty, in the 
innovative program they spend 7.^1 and in Dynamy they 
spend ^.9 hours in contact with the program* s paid staff. 
This time is supplemented, however, by the large number 
of hours (14.1/week) which students at Dynamy spend working 
with Sponsors. Students in the two control colleges spend 
two or less hours in such activity. 

An analysis of the remaining items indicates that in 
most instances students in the two control college 
settings spend their time in similar fashions. Where 
comparative data is available it would seem that Dynamy 
Residential students spend slightly less time earning 
money than do students from the two control colleges 
and spend a lot loss time taking exams, assessments, 
questionnaires, and evaluations than students at the 
more innovative college. 

Two strong differences, uncovered in the high school 
data as well, involve anount of time spent talking with 
fellow students/week (2*1 hours for Dynamy Residents; ^ for 
innovative college,) and in "Volunteer work" (30 hours/ 
week for Dynamy, 8/week for the innovative college,) 
although this finding is undoubtedly due to the structure 
of the Dynamy program. Dynamy students view their time 
spent in placements or internships as volunteer work. 
Had we had a category "in class and/or studying" in 
our questionnaire the control college scores well 
might have been close to the Dynamy scores. 

In brief, then, participation in the Dynamy program 
produces patterns of time use (and consequent demands 
on Dynamy staff and Sponsors) which depart from the norms 
of both traditional and more innovative high school and 
collp.re programs in some respects. This involvement with 
faculty and staff must be watched and considered in 
decisions as to expanding or changing the Dynamy program 
are to be made. The large differences in "time involve- 
ment" between Dynamy high school and Dynamy Residential 
students similarly should be explored as to the 
relative impact such a degree of time involvement may 
produce in other areas, i.e. in terms of overall program 
results. 
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C' -LEARNINU ENVIRONIVIENT CHECKLIST RESULTS 

In addition to changing the patterning of interns' use of time, 
it was felt important to evaluate how students perceived .the 
structure of their learning environments along a variety of 
dimensions. Several questions from a Learning Environment 
Checklist were inserted into the quesionnnaire for students 
in this study. We snail present the most interesting findings 
here first in terms of Dynamy Residential and Dynamy High School 
co-parisons and secondly in terms of Dynamy and control school 
comparisons. It should be noted here that time and financial 
restrictions made the calculation '^f statistical levels of 
significant differences impossible for all of our data. The 
following presentation will involve areas where the difference 
between the groups involved was at least 10% and in most 
instances far greater. Such a margin would, in all probability, 
yield statistically significant findings if such an cui?.ly-is 
were done. 

Dynamy High School and Residential Comparisons 

The first Environment Checklist item was a list of adjectives 
(ind adjective phrases. Students were asked to check two from the 
list which they felt best described the program. No student 
in either type of Dynamy program thought tnat the program was 
•♦boring" — a very unusual finding,— and similarly, no student 
in either program felt that the program was "not very important". 
Given this unanimity, that these adjectives in no way apply to 
Dynamy, let us turn to differences between the groups. The 
following chart illustrates the major differences: 

ADJECTIVE RESIDENTIAL % HIQH SCHOOL % 



HARD 


3.7 


15. n 


PUN 


22.2 


7.7 


MAKES ME THINK 


62.9 


42.3 


RELATED TO PROBLEMS OP TODAY 


11.2 


23.0 


IMPORTANT TO ME 


37.0 


65. M 



An inspection of these large differences between the groups 
indicates differing involvement and perception of the Dynamy 
experience by the two groups. The program is obviously very 
important to high school interns and makes them think. S .ne, 
however, find it hard and few find it fun, althougli they do feel 
it is related to the problems of today. Tim Residential group, 
in contrast, find that the program overwhelmingly makes them think, 
but is somewhat less personally important to them. It isn't 
hard for any, and a good proportion find it fun. A small pro- 
portion find it related to problems of today. 

The critical difference between these two patterns of response 
probably centers upon the largest finding for each group. The 
o Dynamy Residential interns feel the program "makes them think", 

ERIC they are clearly (see previous data)*4n^re personally involved 
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or Intfnslvdly Involved In the total experience* the greater 
personal contact with peers may feed Into forcing them or helping 
them develop their thinking In some ways. High School Interns, 
although also finding the program Intellectually challenging, are 
more concerned with "how Important It Is to them"* Trying to 
Interpret such findings on the basis of this question alone would 
be Impossible. Our other sources of data Indicate, however, that 
more rapid prsonal development and growth is occurlng among the 
Dynamy High School Interns (previously reported) than ataong the 
older Residential Interns* 

Similarly, the Interview date. Indicates that for high school 
Interns the opportunity to participate In Dynamy was most often 
a chance to escape from a structured system which many no longer 
wished to tolerate— thus . perhaps, the personal Importance of 
the program to this group* The Residential interns, on the 
other hand, had somewhat different motivations — ' Of ten InvolvlnE 
making decisions about .their own lives , vocations . and future . 
and hence tneir finding that the program offers them an opportunity 
to think — exactly what they should do in such Instances of Indeol- 
slon. 

The next Learning Environment Checklist question dealt with how 
students felt they had spent most of their time during the 
past three weeks. This list Involved participation types of 
items and students were asked to check three. The following table 
lists the major areas of difference between the two groups, 
complete findings are In APPENDIX 13 

WORD (S) RESIDENTIAL % HIGH SCHOOL % 



INVOLVED 12.3 57.8 
LEARNING A LOT OF THINGS 

THAT I NEVER KNEW BEFORE 6.2 53*8 
WANTING MORE FEEDBACK OR 

INFORiVIATION 16. 23.1 

ASKING QUESTIONS 3*7 53*8 

TAKING PART 16* 30.8 



The high level of Involvement and learning reported by the high 
school interns and the virtual non-involvement of the resi- 
dential students on all dimensions this question tapped indi- 
cates a different "end of the program" impact for each group. 
The meaning of this difference In attitude and/or feelings should ' 
be explored through relatively long term follow up, for at this 
point the high school students (who had been somewhat more dis- 
enchanted through the early parts of the program than residents) 
are more involved, learning more, and growing more* The differen- 
ces In age and developmental levels of the two groups otuld have 
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si snlf leant interactive effects with the Dynamy Program, and the 
findings from the various sources of data used in this study when 
put together could Indicate anticipated effects for different 
kinds and ases of students, helping to shape possible future 
selection and program decisions. 

For the interested reader, there Is additional data in APPENDIX B 
such as answers to questions about what students like best and 
least about their respective programs. The variety and range of the 
responses for the various schools can help amplify the results 
reported briefly here as they apply to each sroup. 

Dynamy and Control Schools 

For the hlGh school age interns as compared with students in both 
innovative and traditional high school programs, in terms of the 
Learning Environment items analysed above, we find that Dynamy 
students differ from both groups in similar ways. In other words, * 
the two control groups appeared to be quite similar to each other in 
their responses, and Dynamy High School students differed. Speci- 
fically how they differ is in the following areas: 

Dynamy High School interns were: 

—having less fun in the program than control students 
—were not at all bored, while control students were 
—felt their program was related to today; control students 
did not 

— felt their program made them think; control students did 
to a far lesser degree 

—felt their program was overwhelmingly important to themi 
innovative control students felt their program was somewhat 
less important and traditional control students felt 
it was oven less Important, although all groups attached a 
high degree of importance to their own programs 

In terms of spending time and learning activities, again we find 
both control groups looking remarkably similar to each other with 
Dynamy High School students differing on many dimensions by wide 
margins; e.g.; 

—Dynamy students spend less of their time listening to others, 

control students spend far more time listening 
— Dynamy students were less interested than control groups, but 
—Dynamy students felt they were learning many new things they 

had never known before; control students did not report 

nearly as substantial learning 
—Dynamy students were not bored « a higher percentage of control . 

students wore bored in each group 
—Dynamy students reported asking questions to an enormous 

degree, control students in both groups reported asking 

virtually no questions 
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Theso findings Indicate a great deal of involvement on the part of 
Dynamy High School interns, the feeling that they were learning, 
virtually no boredom, and open questioning approaches which fed 
into learning new things they had never learned before. Clearly, 
then for the Dynamy High School group the pattern of the learning 
environment is dramatically changed, even when compared with thut 
of an "alternative" high school control program, ^ partial result 
of which is to make them more involved, learn more new things, and 
bo more active in their own pursuit of knowledge and Information. 

At the college age level , i.e. Dynamy Residents and the college 
control group, we find far fewer differences in the approach, 
style or reactions to the learning environment. On the first 
Learning Environment Checklist Question, characterizing the environ- 
ment by Checking adjectives, Dynamy residents differed from the 
"innovative control" group on only three dimensions. (The tradi- 
tional control group data was not available for this single question). 

—Dynamy Residents did not find the program hardj the control 

group students did 
—Dynamy Residents did find that the program made them think 

to a far greater degree than the control group students 
—Although Dynamy Residents felt the program was important 

to them, the college control students felt the program was 

far more important to them 

The next Environment Checklist question, dealing with the kinds of 
learning activities students spent their time in during the past three 
weeks (for which data from all three programs was available), again 
yielded fewer and smaller differences between Dynamy and "innovative" 
and "traditional" college programs than at the high school level. 
The .differences were: 

—Dynamy students and students in the "innovative" control 
program did not spend much time "listening to others,"; 
students in the traditional program spent nearly all of their 
time listening to others 

—Dynamy and "ijinoitative school" students were not bored, 
a small but significant minority of traditional school 
students were bored 

—Pew Dynamy or innovative school students reported being 
"confused," a large minority of students in the traditional 
school reported being confused 

In a sentence putting all of these "Learning Environment Results" 
together, it would appear that the end-of-the-year impact of 
Dynamy on its High School interns is more striking than on its 
college-age or Residential interns, relative to their chronological 
peers in both innovative and traditional control programs. 
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D. ATTITUDES TOWARDS THE PROGRAM 

Attitudes towards the program were elicited through three sources 
of data: 1.) a semantic differential set of 12 word pairs to 
measure general attitudes, 2.) 19 Likert-type agree/disagree scale 
items to measure more specific attitudes, and 3.) Interviews (to 
be discussed in the following section). Hore again, due to the very 
small budget for this evaluation, the large scope it encompassed, 
and the high cost of data processing, it was possible to calculate 
statistically significant differences between Dynamy responses and 
those of control groups on only the semantic differential word pairs, 
i^evsrtheless , it is possible by inspection to analyze the Import and 
trends apparent in the raw mean t score for all of the other items 
as they emerged from the six different groups involved in this 
study. We shall examine first the attltudlnal fit and differences 
between Dynamy Residents and High School Differences: then we 
shall compare Dynamy responses to the control programs. (Complete 
findincs are in the APPENDIX B) . 

DYNAMY RESIDENTIAL/HIGH SCHOOL COMPARISONS 

There were no statistically significant differences in attitudes 
between Dynamy Residential and High School groups about the 
Program in general. There was a slight difference on one out of 
twelve items (with high school students feeling the program slight- 
ly more •wise" than Residents) but out of such a large number of 
comparisons such a finding could be due to chance. In terms of 
how students in Dynamy perceive the program, along the dimensions 
outlined in the set of differential items, there was agreement 
among all interns enrolled in the program. The program itself, 
then, appears to be the same for all students at a global level. 
Wnat they can get out of it personally at their different develop- 
mental levels and in their different living situations may account 
for previously reported differences. 



The 19 Likert-type items also dealt with attitudes toward the 
program in much more specific form, singling out aspects of it such 
as the advising system, the staff, the other students, etc. On 
these statements we do find some areas where Dynamy Residents and 
High School interns differ in opinion, although in the najority of 
areas their opinions closely coincide. The following table out- 
lines those areas of reported opinion difference greater than 
13% (or 1.0 on the scale). Such differences are likely to be 
statistically significant with a high level of confidence. 



STATEMENT 



(SCORES) 
1 » strongly agree 
6 ■ strongly disagree 



RESIDENTIAL 



HIGH SCHOOL 



The faculty/staff are well suited 
to providing the education 
that is advertised here 



1.5 



2.6 



The advising system here Is a 
waste of time 



6.6 



5.1 
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I find myself overloaded with work 

hero, doing more than over before 5»o ^.y 
I have considerable informal 

contact with faculty/staff 2.3 3.f 

The Implication of the findings in the table above is an indication 
of greater satisfaction with the program on the part of Residential 
students, particularly in terms of intern-staff relationships and 
work load than that of High School interns. In every statement 
above, whether positively or neeatlvely worded, hesidential student 
responses indicated that their relationships with faculty/staff 
were more satisfying than those of High Scnool .students. The 
difference in work-load also indicated possibly greater satisfaction 
with the program by Resident than non-residents. 

What is of particular interest hero, is that only in the area of 
advising and contact with the staff or faculty did differences 
between the two Dynaray groups emerge. On the fifteen other Items 
relatindi to other aspects of the program and personal motivation, 
no differences emerged which were large enough to be significant. 
Such findings indicate the need for continuing examination of the 
advising system and isolation of those aspects which could be 
improved to make it more satisfying to non-residents. The fact of 
Residential living with some staff members in the same premises 
undoubtedly contributes at least in some part to the differences 
in relationships the high school students perceive --more time is 
spent in contact with advisors, albeit informal, and 
ships can develop. The fact the discrepancies in feelings about the 
program tend to cluster .around the advising system-although all 
students do not think it is a waste of time— seems salient the 
evaluation findings, for the advising system is central to eff^cjiv® 
functioning of the Dynamy program. We are not trying to say that the 
advlolne system per se is not good— only that it is differentially 
applied to or preceived by high school and residential students. 

p y^AMY AMD CONTROL SCHOOL COMPARISONS 

In terms of general attitudes towards their program (semantic 
differential word pairs,) although all Dynamy interns seem to be 
in agreement or differences between the two Dynamy groups ? d their 
control counterparts on nearly every item. There was a stiong 
general trend in this data indicating that both the High School 
and Residential levels the Dynamy students differed significantly 
from all control groups, and the amount of difference was greater 
between Dynamy and the innovative control program. In other words, 
Dynamy is perceived by its students in it as a more radical de- 
parture from the traditional norm than the other Innovative programs 
selected for comparison purposes. 

The content of this attltudinal difference can be summarized as 
follows : 

FOR HiQH SCHOOL 

—Dynamy is more purposeful than control programs 
—Dynamy Is more ^'good" than control programs 
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*-Dynainy Is more strong than control programs 

— Dynamy is more active than control programs 

— Dynamy Is more stable than alternative Innovative programs, 

but equal In stability to traditional program 
—Dynamy Is more hopeful than other programs 
—Dynamy Is more broad than o' her programs 
—Dynamy Is faster than other programs 
—Dynamy Is more cautious than other control programs 
--Dynamy Is more "wise'* than other control programs 
—Dynamy Is far more flexible than other control programs 

POH RESIDENTIAL INTERNS 

The findings for Residential Interns parallel in lesser degree 
those reported for High School Interns with the same gradient of 
greater difference from traditional than Innovative programs. 

In terms of more specific attitudes towards various sub -components 
of the program, however, we find no such universal trends and far 
fewer major differences. The areas in which the Dynamy program does • * 
differ from the two control conditions can be summarized as follows: 

FOR HIGH SCHOOL STUDENTS 

— Dynamy students feel good (better) about the directions in 

"which the program is developing than control students 
—Dynamy students desire more innovation the least 
—Satisfaction with staff is highest at Dyhamy, relative to 
control groups 

—Dynamy students feci the program basically is changing them 
as do students in the innovative control program, but 
students in the traditional control program do not feel that 
way 

—Dynamy students are far more satlsflsd with their advising 

system than students in other programs 
—Students In the traditional program feel their development 

la retarded in some ways; Dynamy students and students 

in the innovative control program disagree 
—Dynamy students feel the staff will listen to their opinions 

more than do students in control programs 

— Dynamy students feel more strongly motivated to work than 
control students (in their programs) 

—Dynamy students are very sure what their program is all 
about, control students are less sure 

For the high school interns, then, despite any difference with the 
Residential Interns, the Dynamy program seems far more satisfying 
than the control programs appear to be for the students enrolled 
in those programs. The overall attitude is positive and satisfied. 
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FOR RESIDENTIAL STUDENTS 

The residential student findings on these items so o sely 
parallel th-^ high school intern findings that we shall not repeat 
the table again. The major difference between the residential 
nd high school group comparisons with their respective control 
/•roups was that for Residential students there were fewer and/or 
smaller differences which emerged when their opinions were 
compared with those of students in innovative and traditional control 
programs. Such a fincUng is to be expected or is hardly sur- 
prising, for many more of the elements of the Dynamy experience 
are similar to any residential college experience than to the 
traditional at-home high school experience. Factors such as living 
away from home, becoming deeply involved with a residential peer 
group, and being totally on one*s own made the comparisons at the 
college-age level more similar. Developmental level of the students 
and their Increased maturity may also have lessened the distinctive- 
ness of Dynamy at the post-high school level from Dynamy for students 
still enrolled in the traditional school system at the high school 
level. Nevertheless, Dynamy Residential students, Just as the Dynamy 
high school interns, found their experience more rewarding and in 
the same ways than did students in control groups. 

E. INTERVIEW FINDINGS 

Several selected Dynamy students were Interviewed at the beginning, 
middle, and end of the 1973-197^1 year. The interviews were small 
group and were conducted with groups of High School or Residential 
interns separately. Some students were re-interviewed i others 
were new each time. The interviews were all taped andj;ranscrlbed, 
and the findings tend to confirm and amplify some of the individual 
findings reported from the other approaches used in the study. 

Rather than dissect these interviews, the end of the year High 
School and Residential Interview transcriptions are repeated in full 
in APPENDIX C. Reading them can give one the flavor of the 
students' general attitudes and feelings as captured in their own 
words. Although one should be cautioned against giving too much 
weight to any individual's comments, it is interesting to follow 
the interaction of the small group interview and "hear" what the 
Dynamy students themselves have to say. The questions were 
"scheduled" or standardized for both interviews— the groups differed 
in that one was composed of residential Interns and the other of 
high school Interns. 

Interview results were used through the year as formative evalu- 
ation feedback to discuss with the Dynamy staff the pro6r<?3S and 
problems in the program, and the staff helped to a great extent by . 
suggesting questions which they felt should be exPl^JJ^^^i' /'"-J,^ ^ 
mutual communication and feedback in such an ongoing fashion did not 
take place in any of the control groups due to lack of funds and time 
although they could have been quite helpful. 
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CONCLUSIONS AND RRCOMMENDATIONS 



The findings reported here were Piathered as Dart of an attempt 
to measure whether or not the Dynamy Program was meetlnp; Its 
stated objectives of helnlnp to develop more mature, thoughtful, 
and responsible individuals. In order to put our findings into 
some kind of perspective, both in terms of the environment which 
the Dynamy program creates as well as in terms of the maturation 
one mlcht expect to occur in any program involving students at 
the age of Dynamy interns, "control" groups wore selected and 
tested with the same instruments (except for interviewing which 
was done with Dynamy, alonp,.) The control nrograms, although 
providing useful contextual and developmental data, will not be 
discussed in this section. To do so, or to make too much of 
differences found, would bo an unfair abus^? of their participation. 
The Dynamy prop;ram was looked at in terms of its own goals and 
methods - and it wound up lookinpi; fairly good. The control pro- 
grams, however, did not necessarily share Dynamy 's goals, and 
to make value Judgements about them without evaluating all of 
the programs in terms of all of their objectives would not be 
legitimate. 

This discussion of Dynamy will continue under the following 
three questions or headings: 

(1) What does theDynamy program as a whole appear to do? 
i.e. vfhere are its strengths, its weaknesses, and 
possibilities for improvement? 

(2) What does the Dynamy program for high school students 
do? Where are its strengths, its weaknesses, and 
possibilities for improvement? 

(3) What does the Dynany Residential program do? V/here 
are its strengths, .Ivs weaknesses, ani possibilitios 
for improvement? 

(1) Dynamy as a v;holf. 

It is apparent from virtually every source of data used in this 
study that the Dynamy program in general is viewed favorably by 
its intern participants, and that it creates an atmosphere for 
learning which differs sharply from other traditional or even 
innovative atmospheres. The growth and maturation of students 
through the ye?ir as evidenced in thoir standardized tests of 
self-image as well as in their general self-assurance in their 
Interviews indicates that the experience has helned those in- 
volved to become more thoughtful about making decisions in 
their lives, to become more mature about handling themselves 
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In a variety of situations, and to become better ablo to com- 
municate with others In their program • At tho bepjlnnlng of 
the year many of those Interviewed were somewhat lost and 
unsure. By the ond of the year most had found or made de- 
cisions about their futures which mlf^ht not have been possible 
without the Dynamy experience. From this perspective then, 
that of providing a meaningful, useful experience for in- 
terns, the program appears to be quite successful. 

The students also seem quite involved— it is virtually all 
that residential interns do— and the experience is heavy, inten- 
sive, and all-encompass inp. TDynamy seems to have done a fairly 
Rood Job of advislnfs, althoupih in a proRram of this type— 
l^lvon the virtual non-structure it offers— an effective, ef- 
ficient, and good advisint; system must be continually main- 
tained and improved, for it is the advising system almost ex- 
clusively which irr.lves coherence to tho variety of possible 
Dynamy experiences. 

(2) The HlRh School Interns 

Tho High School interns were somewhat less "Involved" in the 
Dynamy experience than their residential counterparts. This 
lessened involvement Included spending a significantly shorter 
period/week with their sponsors. Nevertheless, at the end of 
the year the attitudes and feelings of the high school students 
about the program v;ere much more positive and entihusiastlc 
than those of the residential Interns. Althoufsh the largest 
area of criticism from interns involved tho advising system, 
it should be noted here that students in all programs most often 
criticize their advisors or tho advising system at the respective 
developmental levels of the Dynamy interns. The high school 
interns also complained about a kind of second-class status 
in the program, the communications system, having no room or 
place of their own to meet, and feeling excluded from the "in" 
residential group. These same high school students also had 
hochOB, friends, a high school that was still "theirs", and a 
familiarity with tho city which the Dynamy residents lacked. 

It appears that the Dynamy program was quite satisfying for the 
high school Interns. Although many started tho year with negative 
motivation^ i.e. looking for an escape from their traditional 
high school— which they found— by the end of the year their motiva- 
tion was far more positive, i.e. they enjoyed their involvement 
with the program and the learning experiences it provided. 
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(3) The Rosldentlal Program 

The Residential procram appears to have been in some ways too 
intensive an experience for the interns. Many complained about 
residential living, particularly during the first half of the 
year, and several felt a loss of privacy. Although spendin^r 
more time in their internships and with their sponsors and 
advisors than the hif?;h school students, they did not seem to 
be as "personally" involved by the end of the year. Dynamy 
residential students most often .found that the experience 
"made them think". For the high school students the experience 
was most often meaninRful or "important" to them. 

I would appear that despite their greater time Involvement 
in the Dynamy program, the older residential interns were more 
abstract and/or loss personal about the meaning of the ex- 
perience as a whole. Many of them reported entering the program 
as a way to find themselves, as a way to spend a year to discover 
what they want In life. Evidently they did Just that through 
Dynamy for by the end of the year many residential interns had 
made critical decisions affecting their future lives whereas 
the high school students probably had not. The hi^h school 
students were seeking a different kind of experience and it is 
fair to say that each group was able to find pretty much what 
it wanted at Dynamy. 
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SEMANTIC DIFFERENTIAL RESULTS 



TABLE I: INTRA-GROUP COMPARISON: PRE & POST 
TEST RESULTS. 



TABLE II: INTRA-GROUP COMPARISON: PRE & POST 

TEST RESULTS ^OR '«SELP" WITH "IDEAL" 
& "SELF" WITH "OTHERS" 

TABLE III: INTER-GROUP COMPARISON OF PRE AND 
POST TEST RESULTS 
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BEST copy mmuE 

SEMANTIC DIFFERENTIAL .^ 
EXAFIPLE OF FORri VSEd 

Rate each of the following: concepts accordlnf? to how you personally 
perceive it or feel toward it. The numbers represent a scp.le be- 
tween the v;or(a partrs... Indicate where you would put yourself on the 
scale by placlnc a circle around the appropriate number. For ex- 
ample, if you feel that a concept is closely related to one end 
of the scale you should circle as follovms 



GOOD 






2 


3 




5 


6 


7 


8 


9 BAD 


CONCEPT OF SELF 






















Respond to each of 


the 


fol 


lowing 


word-pairs 


as you see 


1. LARGE 


1 


2 


3 




5 


6 


7 


8 


9 


SMALL 


2. SLOW 


1 


2 


3 




5 


6 


7 


8 


9 


FAST 


3. GOOD 


1 


2 


3 


k 


5 




7 


8 


9 


DAD 


1». WEAK 


1 


2 


3 


k 


5 


6 


7 


8 


9 


STRONG 


5. ACTIVE 


1 


2 


3 


i\ 


5 


6 


7 


8 


9 


PASSIVE 


6. UGLY 


1 


2 


3 


i\ 


5 


6 


7 


8 


9 


BEAUTIFUL 


7. LIGHT 


1 


2 


3 


H 


5 


6 


7 


3 


9 


1?EAVY 


». DULL 


1 


2 


3 


H 


5 


6 


7 


8 


9 


SHARP 


9. KIND 


1 


2 


3 


i| 


5 


6 


7 


8 


9 


CRUEL 


10. HARD 


1 


2 


3 


i\ 


5 


6 


7 


8 


9 


SOFT 


n-. DELIBERATE 


1 


2 


3 


H 


5 


6 


7 


8 


9 


CARELESS 


12. UNPLEASANT 


1 


2 


3 


i| 


5 




7 


8 


9 


PLEASANT 


13. MATURE 


1 


2 


3 


H 


13 


6 


7 


8 


9 


ITIMATURE 


li». HAZY 


1 


2 


3 


l\ 


5 


6 


7 


8 


9 


CLEAR 


15. VALUABLE 


1 


2 


3 


H 


5 


6 


7 


8 


9 


WORTHLESS 
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TABLE I 

SEMANTIC DIPPRRENTIAL p 
COMPARISON OP PRE AND POST 

Total of 90 observations 6n 9 variables. There were 26 
useful observations In Category 1 and 27 In Category 2. 
There wore 51 degrees of freedom. 
CATEGORY 1: RESIDENTIAL POST 
CATEGORY 2: RESIDENTIAL PRE 



FACTOR/CONCEPT 


MEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIQNI- 
FICANl^ 


P-SELF NOW 


28.111 


28.654 


1.054 


-0.515 


NS 


P-IDEAL SELF 


32.481 


33.038 


0.933 


-0.597 


NS 


P-OTHER STUDENTS 


29.074 


26.692 


1.551 


1.535 


NS 


A-SELF NOW 


33.185 


29.923 


1.372 


2.377 


.05 


A-IDEAL SELF 


38.926 


38.538 


1.126 


0.344 


NS 


A-OTHER STUDENTS 


33.074 


28.231 


1.808 


2.679 


.01 


E-SELF NOW 


35.185 


33.269 


1.231 


1.557 


NS 


E-IDEAL SELF 


39.111 


39.923 


1.067 


-0.761 


NS 


E-OTHER STUDENTS 


34.852 


30.962 


1.866 


2.085 


.05 



TABLE I 

SEMANTIC DIFFERENTIAL p^^g 2 

COr^PARISON OF PRE AND POST 

Total of 90 observations on 9 variables. There were 28 useful 
observations in Category 1 and 26 in Category 2. There 
were 52 degrees of freedom. 

CATEGORY 1: HIGH SCHOOL POST 

CATEGORY 2: HIGH SCHOOL PRE 



r ACTOR/CONCErT 


riEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIONI- 
PICANCB 


P-SELP 


31.846 


27.607 


1.151 


3.684 


.001 


P-IDEAL SELF 


34.231 


33.714 


1.029 


.0:502 


NS 


P-OTHER STUDENTS 


30.731 


29.321 


1.409 


1.000 


NS 


A-SELP NOW 


34.115 


29.429 


1.637 


2.862 


.01 


A-IDEAL SELF 


39.500 


37.500 


1.310 


1.526 


NS 


A-OTHER STUDENTS 


33.654 


32.571 


1.746 


0.620 


NS 


E-SELP NOW 


35.423 


32.000 


1.316 


2.601 


.02 


E-IDEAL SELF 


40.500 


39.143 


1.108 


1.225 


NS 


E-OTHER STUDENTS 


35.500 


34.143 


1.746 


0.777 


NS 
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TABLE I 

SEMANTIC DIFFERENTIAL 
COMPARISON OF PRE AND POST 

Total of 90 observations on 9 variables. There 
were 29 useful observations In Category 1 and 24 in 
Category 2. There were 51 degrees of freedom. 
CATEGORY 1: OROUP 002 POST 
CATEGORY 2: GROUP 002 PRE 



FACTOR/CONCEPT 


MEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIGNIFI 
CANCE 


P-SELP NOW 


31.^17 


30.138 


1.168 


1.095 


NS 


P-SELF IDEAL 


33.792 


34.552 


0.930 


-0.817 


NS 


P-OTHER STUDENTS 


26.^117 


29.310 


1.396 


-2.072 


.05 


A- SELF NOW 


32.375 


31.828 


1.517 


0.361 


NS 


A-SELF IDEAL 


38.667 


38.897 


1.325 


-0.173 


NS 


A-OTHER STUDENTS 


30.625 


34.241 


1.828 


-1.979 


NS 


E-SELF NOW 


35.833 


35.207 


1.278 


0.490 


NS 


E-SELF IDEAL 


40.^158 


40.655 


1.114 


-0.177 


NS 


E-OTHER STUDENTS 


30.375 


34.724 


2.034 


-2.138 


.05 



ry.f» 
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TABLE I 

SEMANTIC DIFFERENTIAL PAGE ^ 

COMPARISON OF PRE AND POST 

Total of 51 observations on 9 variables. There 
were 23 useful observations In Category 1, and 28 
In Category 2. There were ^9 degrees of freedom. 
CATEGORY li GROUP 003 POST 



CATEGORY 2: GROUP 


003 PRE 










FACTOR/CONCEPT 










SIQNIFI- 


MEAN 1 


MEAN 2 


DEVIATION 


T-VALUE 


'CANCE 


P-SELF 


30.000 


28.739 


1.024 


1.232 


NS 


P-IDEAL SELF 


33.6il3 


33.000 


1.193 


0.539 


NS 


P-OTHER STUDENTS 


27.714 


25.870 


0.870 


2.120 


.05 


A-SELF NOW 


31.500 


30.522 


1.486 


0.658 


NS 


A-IDEAL SELF 


39.500 


37.826 


1.170 


1.431 


NS 


A-OTHER STUDENTS 


30.036 


31.391 


1.542 


-0.879 


NS 


E-SELF NOW 


35.929 


33.304 


1.301 


2.018 


.05 


E-IDEAL SELF 


^I0.1il3 


39.957 


1.274 


0.146 


NS 


E-OTHER STUDENTS 


30.821 


29.522 


1.572 


0.827 


NS 
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TABLE I 

SEMAMTIC DIPPERENTIAl. PAGE 5 

COMPARISON OP PRE AMD POST 

Total of 90 observations on 9 variables. There 
were 32 useful observations in Category 1, and 33 
In Category 2, There were 63 degrees of freedom. 
CATEGORY 1: GROUP 00*1 POST 
CATEGORY 2: GROUP 00l» PRE 



FACTOR/CONCEPT 


?fEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIGNIFI- 
CANCE 


P-SELF NOW 


29.030 


28.813 


0.921 


0.237 


NS 


P-SELP IDEAL 


32.091 


3^.406 


1.340 


-1.729 


NS 


P-OTHER STUDENTS 


25.909 


25.531 


1.247 


0.303 


NS 


A-SELP NOW 


30.939 


31.84it 


1.286 


-0.703 


NS 


A-SFLP IDEAL 


37.879 


^10.031 


1.624 


-1.326 


NS 


A-OTHER STUDENTS 


28.727 


27.688 


1.832 


0.568 


NS 


E-SELP NOW 


32.848 


33.906 


1.103 


-0.959 


NS 


E-SELP IDEAL 


38.5'»5 


ltO.906 


1.578 


-1.496 


NS 


E-OTHER STUDENTS 


29.818 


29.000 


1.7X3 


0.478 


NS 



ERIC 
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TABLE I 

SEMANTIC DIFFERENTIAL I 
COMPARISON OF PRE AND POST 

Total of 90 observations on 9 variables. There were 
31 useful observations In Category 1, and 27 in 
Category 2, There were 56 degrees of freedom, 
CATEGORY 1: GROUP 005 POST 



CATEGORY 2: GROUP 
FACTOR/CONCEPT 


005 PRE 
MEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIONIFT- 
CANCB 


P-SELF NOW 


29.259 


29.000 


.911 


0.284 


NS 


P-SELF IDEAL 


31.185 


32.194 


1.462 


-0.690 


NS 


P-OTHER STUDENTS 


27.926 


27.355 


0.833 


0.685 


NS 


A-SELF NOW 


30.852 


29.645 


1.225 


0.985 


NS 


Ao^SELF IDEAL 


36.889 


38.161 


1.962 


-0.649 


NS 


A-OTHER STUDENTS 


29.000 


28.806 


1.312 


0.148 




E-SELF NOW 

• • 


32.370 


31.000 


1.205 


1.137 


NS 


i-SELF IDEAL 


38.181 


38.968 


1.884 


-0.258 


NS 


E-OTHER STUDENTS 


30.963 


30.161 


1.447 


0.554 


NS 



no 
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S EMANTIC DIFFERENTIAL 



table ii intra group comparison page 7 

re. .;dential interns 

pre post change in mean 

comparison mean mean toward zero 

P-SELF VS IDEAL -i|.77 -.^1.37 .^1 

P-SELF VS OTHER .81 .97 - .15. 

A-SELF VS IDEAL -8.62 -5.34 2.88 

A-SELP VS OTHER .92 .11 .81 

E-SELF VS IDEAL -6.65 -3.93 2.72 

E- other i.15 .33 .82 



HIGH SCHOOL INTERNS 

P-.SELP VS IDEAL ..$.11 -2.38 3.73 

P SELF VS OTHER .-2.07 1.12 .95 

A- SELF VS IDEAL -8.07 -5.38 2.69 

A -SELF VS OTHER -3.14 0.46 2.68 

E- SELF VS IDEAL .-7.14 ^-5.08 2.06 

S SELF VS OTHER - 2.14 -0.08 2.06 



GROUP 002. . 

P .SELF IDEAL -4.41 
P-SELF VS OTHER 0.48 
A- SELF VS IDEAL -7.07 
A SELF VS OTHER -2.41 
E- SELF VS IDEAL -5.45 
E-SELP VS OTHER 0.48 



•6.38 2.03 

5.57 -4.52 

-6.29 .78 . 

1.75 .66 

-4.63 .82 

5.46 .4.98 



GROUP 003 



P- SELF VS IDEAL -4.26 --3.64 .62 

P -SELF VS OTHER -2.43 2.29 .14 

A SELF VS IDEAL -7.30 -8.00 .70 

A SELF VS OTHER .87 1.46 -1.46 

E' SELF VS IDEAL -6.65 -4.21 2.44 

A SELF VS OTHER 3.78 5^11 -1.33 
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TABLE II INTRA GROUP COMPARISON (CONTINUED) 



COMPARISON 

GROUP 00i» 

P-SELP VS 
P-SELP VS 
A- 'SELF VS 
A- SELF VS 
E-SELF VS 
E- SELF VS 



IDEAL 
OTHER 
IDEAL 
OTHER 
IDEAL 
OTHER 



PRE-.. 

!1EAN 



-5.59 
3.28 

-'8.19 
^1.16 

-7.00 
4.91 



..^..-.^POST* 
MEAN 



-3.06 
3.12 

-6.94 
2.21 

-5.70 
3.03 



PAGE 8 

CHANGE IN MEAN 
TOWARD ZERO 



2.53 
.16 

1.25 
1.95 
1.30 
1.88 



GROUP 005 

P..SELF VS IDEAL 3.19 -1.93 1.26 

P-SELF VS OTHERS 1,65 1.33 .32 

A~SELP VS IDEAL -8.52 -6.04 2.48 

A SELF VS OTHERS .84 1.85 -1.10 

E SELF VS IDEAL -7.97 -6.11 1.86 

E-SELF VS OTHERS .84 1.4l - .57 
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TABEE III 

PRE TEST DATA PAGE 9 

COMPARISON OP RESIDENTIAL INTERNS WITH HIGH SCHOOL INTERNS 

Total of 90 obsex'vatlons on 9 variables. There were 

28 useful observations In Category 1, and 26 In Category 2. 

There were 52 degrees of freedom* 

CATEGORY 1: RESIDENTIAL 

CATEGORY 2: HIGH SCHOOL 

STANDARD SIGNIPI- 
PACTOR/CONCEPT MEAN 1 MEAN 2 DEVIATION T»VALUE CANCE 



P-SELP 


28.654 


27.607 


1.113 


0.940 


NS 


P-IDBAL 


33.423 


33.714 


1.141 


-0.255 


NS 


P-OTHERS 


27.8*16 


29.679 


1.114 

• 


-1.645 


NS 


A-SELF 


• 

29.923 


29.429 


1.634 


0.303 


NS 


A-IDEAL 


38.538 


37.500 


1.365 


0.761 


NS 


A-OTHERS 


29.000 


32.571 


1.661 


-2.150 


.05 


E-SELP 


33.269 


32.000 


1.298 


0.978 


NS 


E-IDEAL 


39.923 


39.143 


1.171 


0.666 


NS 


E-OTHERS 


32.115 


34.143 


1.450 


-1 . 398 


NS 
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TABLE III 

POST TEST DATA PAGE 10 

COMPARISON OP RESIDENTIAL INTERNS WITH HIOH SCHOOL INTERNS 
Total of 90 observations on 9 variables. There were 
27 useful observations In Category 1» and 26 In Category 2. 
There were 51 degrees of freedom. 
CATEGORY 1: RESIDENTIAL 
CATEGORY 2: GROUP HIGH SPHOOL 



FACTOR/CONCEPT 


MEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIGNIPI- 
CANCE 


P-SELP 


28.111 


31.8il6 


1.095 


-3.^11 


.01 


P-IDEAL 


32.it8l 


3^.231 


0.855 


-2.0^17 


.05 


P-OTHERS 


29.07M 


30.731 


i.m 


-1.119 


NS 


A-3ELP 


33.185 


3^.r.5 


1.377 


-0.676 


NS 


A-IDEAL 


38.926 


39.500 


1.057 


-0.5^3 


NS 


A-OTHERS 


33.07i| 


33.65^ 


1.570 


-0.369 


NS 


E-SELP 


35.185 


35.^23 


1.251 


-0.190 


NS 


E-IDEAL 


39.111 


il0.500 


0.99^ 


-1.398 


NS 


E-OTHERS 


3^.852 


35.500 


1.731 


-0.37^ 


NS 
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TABLE III PAGE 11 

PRE TEST DATA 

COMPARISOM OF RESIDENTIAL INTERNS WITH OROUP 003 

Total of 90 observations on 9 variables. There were 26 

useful observations In cateprory 1, and 23 In catef5ory 2. 

There were ^7 clef»;rees of freedom. 

CATEGORY 1: RESIDENTIAL INTERNS 

CATEGORY 2: OROUP 003 



FACTORY/CONCEPT 


MEAN'.l 


1"»EAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIGNIFI- 
CANCE 


P-SELP NOW 


20.65^ 


23.739 


1.113 


•0.077 


NS 


P-IDEAL 


33.^23 


33.000 


1.236 


0.3^2 


NS 


P-OTHERS 


27.8^6 


26 . 30H 


1.055 


:x'.«62 


NS 


A-SELP NOW 


29.9.?3 


30.522 


1.^70 


-0.^07 


NS 


A-IDEAL 


38.538 


37.826 


1.288 


0.553 


NS 


A-OTHER.S 


29.000 


31.391 


1.^12 


-1.69^ 


NS 


E-SELP NOW 


33.269 


33.30^1 


1.299 


-0.027 


NS 


E-IDKAL 


39.923 


39.957 


1.093 


-0.031 


NS 


E-OTHERS 


32.115 


29.522 


1.370 


1.893 


NS 
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TABLE III PAGE 12 

POST TEST DATA 

COfTPARISON OP RESIDENTIAL INTERNS WITH GROUP 003 

Total of 90 observations on 9 variables. There were 27 useful 

observations In catepiory 1 and 28 in category 2, 

There were 53 degrees of freedom. 

CATEGORY 1: RESIDENTIAL INTERMS 

CATEGORY 2: GROUP 003 



FACTOR/CONCEPT 


HEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T VALUE 


SIGNIFI- 
CANCE 


P-SELF ?!CW 


23,111 


30.000 


0.972 


-1.9^3 


NS 


P-IDEAL 


32.il8l 


33.6^3 


0.957 


-1.21*1 


NS 


P-OTHERS 


29.07^ 


27.71^ 


1.033 


1.316 


US 


A-SELP NOW 


33.185 


31.500 


1.386 


1.216 


NS 


A-IDEAL 


30.926 


39.500 


1.015 


-0.565 


NS 


A-OTHERS 


33.07^ 


30.036 


1.568 


1.938 


NS 


E-SELP NOW 


35.185 


35.929 


1.230 


-0.60*1 


NS 


E-IDSAL 


39.111 


i|0.1il3 


1.222 


-0.8*1*1 


NS 


E-OTHERS 


3^.852 


30.821 


1.578 


2.555 


.02 



45 



BEST COPY AVAILABLE 

TABLE III 

PRE TEST DATA PAGE 13 

COMPARISON OF RESIDENTIAL INTERNS WITH OROUP 00^1 
Total of 90 observations on 9 variables. There were 26 
useful observations in cateprory 1 and 32 in category 2 
There were 56 depirees of freedom. 
CATF.OORy 1: RESIDENTIAL INTERNS 
CATEGORY 2: OROUP 00^ 



FACTOR/CONCEPT 


^lEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIQNIPI 
CANCE 


P-SELF MOW 


2fl.65'< 


28.813 

• 


0.971 


-0.163 


NS 


P-IDEAL 


33.^23 


3^.^06 


0.968 


-1.016 


NS 


P-OTHEPS 


27.0*16 


25.531 


1.015 


2.281 


.05 


A-SELP NOW 


29.923 


31.8^^ 


1.172 


-1.638 


NS 


A-IDEAL 


38.538 


^0.031 


1.115 


-1.338 


NS 


A-OTHERS 


29.000 


27.688 


1.^70 


0.893 


NS 


F.-SELF NO''-' 


33.269 


33.906 


1.033 


-0.616 


NS 


E-IDEAL 


39.923 


^♦0.906 


1.001 


-0.982 


NS 


E-OTHERS 


32.115 


29.000 


1.359 


2.292 


.05 
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TABLE III 

COMPARISON OP RESIDENTIAL WITH GROUP 00^» PAGE 1^1 

Total of 90 observations on 9 variables. There 
were 33 useful observations in Category 1, and 27 in 
Category 2. There were 58 degrees of freedom. 
CATEGORY 1 RESIDENTIAL 
CATEGORY 2. 00^1 



FACTOR/CONCEPT 


MEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIGNIFI 
CANCE 


p. SELF NOW 


28.111 


29.030 


1.000 


-0.919 


NS 


P-IDEAL 


32.^81 


32.091 


1.424 


+0.274 


NS 


P- OTHERS 


29.07^ 


25.909 


1.386 


+2.284 


.05 


A- SELF NOW 


33.185 


30.939 


1.470 


+1.528 


NS 


A- IDEAL 


38.926 


37.879 


1.722 


+0.608 


NS 


A-OTHERS 


33.07^ 


28.727 


1.916 


+2.269 


.05 


E -SELF NOW 


35.185 


32.8i»8 


1.280 


+1.826 


NS 


E-IDEAL 


39.111 


38.5^5 


1.708 


+0.331 


NS 


BROTHERS 


3^.852 


29.818 


1.828 


+2.754 


.01 



ERIC 
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TABLE III 

P»?E TEST DATA ^^^^ 
COMPARISON OP HIGH SCHOOL INTERNS WITH OROUP 002 
Total of 90 observations on 9 variables. There 28 
useful observations in category 1 and 29 in category 2. 
There were 55 def^rees of freedom. 



CATEGORY 1: HIGH 


SCHOOL 


INTERNS 








CATEGORY 2: GROUP 
PACTOR/COMCEPT 


' 002 
riEAW 1 


ftEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIONIPI- 
€ANCE 


P-SELP MOW 


27.607 


30.138 


i.ono 


-2.432 


.02 


P-IDSAL 


33.71^ 


3^.552 


1.027 


-0.815 


NS 


P-OTHSP.S 


29.679 


29.655 


1.141 


0.021 


NS 


A-SELP now 


29.^29 


31.828 


1.563 


-1.535 


NS 


A-IDEAL 


37.500 


38.897 


1.316 


-1.061 


NS 


A-0TH::RS 


32.571 


3^.2^11 


1.776 


-0.940 


NS 


E-SELP NOW 


32.000 


35.207 


1.304 


-2.459 


.02 


E-IDEAL 


39.1'»3 


i»0.655 


1.171 


-1.292 


NS 


E-0THER5 


3^.1^3 


34. 72^ 


1.684 


-0.345 


NS 
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COPY AVAIIABU 

TABLE III 

POST TEST DATA PAGE 16 

COMPARISON OP HIGH SCHOOL INTERNS WITH GROUP 002 
Total of 90 observations on 9 variables. There were 26 
useful observations In category 1 and 2^ In category 2. 
There were ^8 degrees of freedom, 
CATEGORY 1: HIGH SCHOOL IIOTRNS 
CATEGORY 2: GROUP 002 



FACTOR/CONCEPT 


MEAN 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIGNIFI- 
CANCE 


P - SELF NOW 


31.8116 


31.^17 


1.2ftO 


0.334 


NS 


P - IDEAL 


3^.231 


33.792 


0.909 


0.^183 


NS 


P - OTHER 


30.731 


26.^117 


1.703 


2.534 


.02 


A - SELF NOW 


3^.115 


32.375 


1.586 


1.098 


NS 


A • IDEAL 


39.500 


38.667 


1.306 


0.638 


NS 


A - OTHER 


33.65^ 


30.625 


1.782 


1.700 


NS 


E - SELF NOW 


35.^23 


35.833 


1.276 


0.321 


NS 


E - IDEAL 


^0.500 


110.^58 


l.Ol^l 


0.041 


NS 


E - OTHER 


35.500 


30.375 


2,118 


2.420 


.02 
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TABLE III 

PRE TEST DATA p^Qg 
COriPARISON OF HIGH SCHOOL INTERNS WITH GROUP 005 
Thero were 90 observations on 9 variables. There were 28 
useful observations In c|itegory 1 and 31 In category 2, 



There were 


57 dei^reeo of 


freedom. 








CATEGORY 1: 


HIGH SCHOOL 


INTERNS 








CATEGORY 2: GROUP 005 
Ti'ACTOR/CONCEPT MEAN 1 


'^lEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIGNIFI- 
CANCE 


P-SKLP MOV/ 


27.607 


29.00C 


0,9oO 


-1,'I22 


NS 


P-IDEAL 


33.71^ 


32.19^ 


1.036 


l.^»67 


NS 


P-OTHERS 


29.679 


27.355 


0,9^6 


2.455 


.02 


A-SSLF NOW 


29.^29 


29.645 


1.^55 


-0.149 


NS 


A-IDEAL 


37.500 


30.161 


1.^165 


-0.451 


MS 


A-OTHERS 


32.571 


28,806 


1.603 


2.346 


.05 


ri-SELP NOW 


32.000 


31.000 


1.290 


0,775 


MS 


E-IDr.AL 


39.:' '»3 


38,968 


1.311 


0,134 


NS 


E-OTHERS 


3^.1^3 


30,161 


1.5^!9 


2,571 


.02 
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TABLE III 

POST TEST DATA PAGE 18 

COMPARISOH OP HIGH SCHOOL INTERNS WITH GROUP 005 

Total of 90 observations on 9 variables. There were 26 

useful observations in category 1 and 27 in catefjory 2. 

There wore 51 degrees of freedom. 

CATEGORY 1: HIGH SCHOOL INTERNS 

CATEGORY 2: GROUP 005 



FACTOR/CONCEPT 


MEAM 1 


MEAN 2 


STANDARD 
DEVIATION 


T-VALUE 


SIGNIFI- 
CANCE ^ 


P-SELP HOW 


31.8i»6 


29.259 


1.085 


2.385 


.05 


P-IDEAL 


34.231 


31.185 


1.524 


1.999 


NS 


P-OTHERS 


30.731 


27.926 


1.372 


2.045 


.05 


A-SELF tm 


3^.115 


30.852 


1.396 


2.338 


.05 


A-IDEAL 


39.500 


36.889 


1.930 


1.353 


NS 


A-OTHERS 


33.654 


29.000 


1.425 


3.266 


.01 


E-SELF NOW 


35.423 


32.370 


1.212 


2.518 


.02 


E-IDEAL 


40.500 


38.481 


1.840 


1.097 


NS 


F-OTHERS 


35.500 


30.963 


1.641 


2.764 


.01 
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EVALUATION PINDINQS 
THE WORCESTER-DYNAMY RESIDENTIAL PROGRAM 
THE WORCESTER-DYNAMY HIGH SCHOOL PROGRAM 



SECTION I: 
SECTION II: 
SECTION III: 
SECTION IV: 
SECTION V: 
SECTION VI: 
SECTION VII: 



APPENDIX B 



TIME SCHEDULE 
ENVIRONMENTAL CHECK 
ENVIRONMENTAL CHECK 
OPEN ENDED QUESTION 
OPEN ENDED QUESTION 
EDUCATIONAL PROGRAM 
EDUCATIONAL PROGRAM 



LIST 
LIST 

- "BEST" 

- "LEAST" 

- SEMANTIC DIFFERENTIAL 

- LYKERT TYPE 
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I. TIMF SCHEDULE 



V/s are interested in approximately how much time you feel you 
spend durinn: an averaRe week on the followinr. activities (the 
cateccorieo are not all mutually exclusive): 



ACTIVITY 


ESTIMATED 
SPENT Hi 
001 


NUMBER OP 
AN AVERAQFi 
002 


HOURS 
WEEK 
005 


CONTACT V/ITK STAPP OR PACULTY 


2.05 


3.69 


5.1 


CONTACT UITH ADVISOR 


1.17 


.9^ 


.57 


WORKING WITH A PROJECT SUPERVISOH 




1.06 


.79 


SPORTS 


2.58 


3.83 


5.16 


HOBBIES 


5.08 


^.31 


8.18 


EARNING MONEY 


8.12 


5.62 


17.10 


RECREATION 


13.0 


15.2 


12.7 


SLEEPING 


^8.7 


^7.9 


'16. 9 


TAKING EXAMS, ASSESSMENTS, 
QUESTIOHNAI^rS, EVALUATIONS 


1.2 




3.8 


READING FOR PLEASURE 


• • • 




. • ^ 

5.0 


TALKING WIT!I FELLOW STUDENTS 


10.0 


8.1 


1^1. 1 


HELPING OTHERS 


7.9 


6.5 


6.11 


VOLU'JTGET? 'rORK, ETC. 


31.3 


il.O 


.56 



BEST COP 

I, TIT1E SCHKDULn 

He are Interested in approxlmat« 
spend during, an average weok on 
catecorles are not all mutually 



ACTIVITY 

CONTACT WITH STAFF OR PACWLTY 

COMTACT WITH ADVISOR 

VORKIMO WITH A PROJECT 
SUPERVISOR 

SPORTS 

HOBBIES 

EARNING MONEY 

RECREATION 

SLEEPING 

TAKING nXAMS, ASSESr-^OTS, 
QUESTIONNAIRES, EVALUATIONS 

READING FOR PLEASURE 

TALKIilO WITH FELLOW STUDENTS 

HELPING OTHERS 

VOLUNTEER WORK, ETC, 



mmiE 



ly hovr much time you feel you 
the following activities. (The 
exclusive): 



ESTIHATRD NUMBER OF HOURS 
SPENT ON AN AVERAGE WEEK 



RES 


003 


00^ 


3.1 


7.2 


8.i| 


1.8 


.2 


.6 


14.1 


.5 


NA 


5.3 


'1.0 


5.5 


3.6 


3.Q 


il.O 


l.M 


^1.2 


5.6 


15.6 


15.7? 


13.2 


MS. 5* 


^17.0 


1$.7 


1.0 


6.2 


2.7 


5.7 


5.0 


NA 


23.9 


3.6 


NA 


7.8 


3.8 


NA 


29.9 


.8 


NA 



\TA ■ Not Available 
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II. ENVIRONMENT CHECK LIST 



If I had to describe It here I 


would use 


th| words; 


(Check no 


more than two from the list) 




• 




WUnU 


uno 






EASY 


0^ 




1^,3% 


HARD 


15.^ 


^.2 


25.0 


PUN 


7.7 


20.7 


17.8 


BORING 


0 


12.5 


1^1.3 


RELATED TO PROBLEMS OP TODAY 


23.0 


^1.2 


1^.3 


CONFUSING 


3.8 


16.7 


10.7 


MAKES ME THINK 


^2.3 


12.5 


25.0 


NOT VERY IMPORTANT 


0 


8.3 


7.1 


IMPORTANT TO ME 


65.^1 


'11.7 


32.1 


INTERESTING 


30.8 


^5.8 


25.0 


OTHER 


11.6 


16.7 


3.6 


NIL 


0 


12.5 


10.7 



COLUMNS ADD UP TO 20058 SINCE EACH STUDENT COULD CHOOSE PROM TWO. 
STUDENTS WERE INSTRUCTED TO CONSIDER THE WORD "HERE" TO MEAN 
THE PARTICULAR PROGRAM THEY WERE IN RATHER THAN THE ENTIRE 
SCHOOL. 
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II. ENVIROWRNT CHECK LIST 

If I had to doBorlbe it here I would use the words! (Cheek 
no more than two from the list)* 



WORD 


RES 


003 


EASY 


0*0% 


0.0^ 


HARD 


3.7 


50.0 


PUM 


22.2 


25*0 


BORIMG 


0.0 


7.0 


RELATED TO PROBLE?tS OP TODAY 


11.2 


0.0 


CONPUSINO 


11.2 


3.7 


MAKES 'IE THIMK 


62.9 


21.4 


HOT VERY IWPORTAHT 


0.0 


3.7 


IMPORTAMT TO HE 


37.0 


57.1 


IHTER; VflTIMQ 


29.6 


21.4 


OTTTER 


22.2 


10.7 
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DURI.wa THE LAST THREE V»EEK I SPKHT WOST OF flY Tl^t (CHECK 
WO nORE THAN THREE), 



WORD 


RES 


002 


LISTENTIHQ TO OTHERS 


16.0 


1*1.3 


INTERESTED 


14.8 


13.1 


INVOLVED 


i;>.3 


7.1 


LKARHIUa A LOT OF THINGS 
TH/^T I NEVER KnFM BEFORE 


6.2 


16.6 


WAMTIWO MORE FEEDBACK 
OR IHPORFmTION 


16.0 


7.1 


BORED 


0.0 


1<2 


ASKING QUESTIONS 


3.7 


2.11 


CONFUSED 


6.2 


*I.S 


TAKING PART 


16.0 


11.9 


OTHER 


^.9 


.9.5 


NO ANSWER 


3.7 


11.9 



OOWHHfl ADD IIP TO 300J! SlUCE EACH STODEHT COULD CHOOSE PROM IfimEE 
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IV, OPEN ENDED QUESTION 



WHAT I LIKE BEST HHRE IS ... 



DHS 

Internships 
reoponses) 

meetlni^ new.. people (3) 

explore real world 

experience (2) 

people (3) 

makes me think 

freedom and responsi- 
bility (8) 

trying to learn 

> • ■ 
home, family 

freedom to choose in- 
ternship 

personal contact v/ith 
neople 

treated as an adult 
group sessions 



002 

together as a 
r;roup 

^oppsi^classes 

people 



005 

non-bcring classes 

frlehds (4) 
people 



opportunity to seek people out of school 
new things (2) 

independence (8) leaving at.. 2- (3) 

relaxed atmosphere subject variety 

' challenge & opportun-non-traditional 
ity english (3) 

awareness of capabil-sewing 
ities 



internships (^) 

options of making 
own decisions (2) 

classes 

responsibility in 
internship (2) 



freedom 

freedom to be in- 
volved in something 
(2) 

some teachers 
lunch (2) 



no more school in 3 math (2) 
weeks 



flexibility and pro 
gram advisors 



biology 
study 

extracurricular 
activity 



STUDENTS WERE INSTRUCTED 
THEIR PROGRAM. 



ERIC 



smoking area 
open campus 
TO CONSIDER THE WORD "HERE" TO MEAN 
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IV. OPEN ENDED QUESTION 



WHAT Z LIKE BEST HERE IS... 



DYNAMY RESIDENTIAL 
Self Initiative 
concern for others (^) 
personal growth (2) 
Roommates (2) 
Respect from others 
Trust 

The people (6) 
Me 

Internships (4) 
Contact with Interns (2) 
Contact with certain staff 
Residential living (2) 
Possibilities for learnlp;; 
Responsibility (3) 
Love for people around 
Openness 

Communications with Interns 
and sponsors 

Educational atmosphere 

Dlsooverlnc limitless capabilities 

Whole experience 



003 

Course subject matterO) 
Availability of faculty (2) 
Sitting outside on nice days 
Opportunity for gaining a lot (7) 
Friendliness 
Living with friends 
Friends and teachers (3) 
Sise of campus (3) 
Freedom 

Strong academic environment (7) 
People (6) 

Relaxed atmosphere (2) 
open mindeness 
Lack of pressure 



V, OPEN ENDED QUESTION 
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WHAT I LIKE HERE LEAST HERE IS ... 



DHS 

no unity & communi- 
cations between hlf^h 
school Interns (5) 



002 005 
disorganization (2) monotonous routine 



writlnK In Journal administrative priori- 
ties 

lack of Interest 

discipline system 

homogenous of members 

(2) chain across parking 
lot 

no opportunity to be 
lack of contact with prog*- aelf } always evalu-' . childish attitude of 

ated faculty 



little resldentlal/hlgh 
school communications (6) 

lack of high school advi- 
see meetings 



gram (7) 
confusing 

too many demands/pres- 
sure 

no confrontation of me 
and others 

others* lack of responsi- 
bility 

can*t chanr,e society 



lack of partlclpa.i. ihavlng to come (S) 
tlon 

school admlnlstra- lalternatlve study pro- 

tlon eram a Joke 
too much administra- 
tive control little things are too 

important 

boring Friday meeting 

(4) lazy teachers that 
don*t make it ohal- 
filllng out forms, lenginpi: 
evaluations 

tests 

group not working as * i 

unit homework 



gym classes 
homev/ork 



idiotic rules 

not allowed outdoors 



ERIC 



stupidity of teacherslistening to faculty 

feeling that everyone 

has to relate administration 

rules about cutting 
class 

elective course 
animal- like treatment 
confusing 
re«ltoented 

STUDisNTS 1/ERE INSTRUCTED TO CONSIDER THE WORD "HERE" TO MEAN 
THEIR PROORAP!. 

RO 



V. OPEN ENDED QUESTION 
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W!UT I LIKE LEAST HERE IS... 



DYNAMY RESIDENTIAL 

Pear of fear of rejection 
by f;roup 

Lack of oare between people 

Heavy talk 

Doing notlhlnp. (2) 

No privacy (3) 

Lack of commitment to 
listening 

Saying goodby 

Split between residential 
and high school groups (2) 

Fear of people to get 
Involved 

Confusion about self 
Lack of variety 
Evaluating 

Insensltlvlty and irrespon* 
slblllty of Interns 

Groups 

Busy (2) 

Traffic 



003 

Lack of activities (2) 

No Involvement (2) 

Location In city (4) 

Not enough time for relaxing (2) 

Too easy to fall Into background 

Overal education quality 

The people (2) 

The competition (5) 

Physical surroundings 

No Gymnasium 

Lack of sports and facilities (2) 

Lack of independent research 

People who take school Jokingly 

Social life 

Work pressure (5) 

The way knowledge is tested 



01 
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EVALUATION FINDINGS 
THE WORCESTER - DYNAMY RESIDENTIAL PROGRAM 
THE WORCESTER - DYNAMY HIGH SCHOOL PROGRAM 

APPENDIX C 

STANDARDIZED INTERVIEWS 



SECTION I: HIGH SCHOOL PROGRAM, APRIL 197^ 
SECTION II: RESIDENTIAL PROGRAM, APRIL 



STANDARD INTERVIEVfSt 



BEST copy AVAUBU 

man SCHOOL pnooHAM 

CONDUCTISD APniL, 197^ 



OK, WHY DON'T WE JUST 00 AROUND AND DO YOU WANT TO GIVE 
YOUR FIRST NAMES? 

hi 
Dt 
Ns 

FIRST QUESTION IS, HOW DID YOU HEAR ABOUT DYNAMY AND IfflAT 
WENT INTO YOUR DECISION TO COM HERE? 

Bs I hearr^ about It from a oouple of friends that had been 
in the program before and that had really liked It and 
then of course there vslb a presentation at my high school 
which I thought was pretty Impressive, you know, you 
really saw the scenes at the mountains and things like 
that which were really Inviting— that's what looked es- 
pecially good for me««« 

D: Well the first time I heard about It was at the assembly 
we had. You know I*d never even heard about It and they'd 
said there's an assembly on Dynamy and I said, Dynamy - 
what's that? And I went and I saw all these pictures of 
people sitting around and talking and mountains and I said 
ah, this sounded really good* I didn't even listen to 
vfhat the people said. It was just the scenes that I saw, 
the mountains and everything* 

N; Well I had some really close friends that were In the pro» 
gram last year and I had always known about It, I don't 
know why, so they got me really Interested and I had been 
In, Bob and I were both In a p rogram last 

year— so we had already had a taste of alternative and 
Dynamy always seemed to be one step ahead of our program 
and It Interested me a lot and It was funny because I was 
really not thinking about applying at all, the thought 
never entered my mind until really the last minute* I 
wasn't In school for the slide show so that didn't get me 
excited about It* Also when I picked up the application 
and was thinking about classrooms and I thought, Ood, I 
really want to get Into this program* 

WHAT mBE YOUR EXPECTATIONS WHEN YOU STARTED WITH DYNAMY? 
VmAT KINDS OF THINGS— DID YOU JUST THINK MOUNTAINS OR***? 

Bt Woll, that was always In the back of my mind* That wasn't 
basically It because I really had no Idea where my in- 
terests lie* I knew that a couple of things I really liked 
doing but I had no Idea where > what fl^ld I wanted to move 
Into later on, so I just basically wanted to find out my 
own Interests, find out what I would like* 

er|c 70 
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N: Well, I just, well, lt*8 wolrd beoauso I had these really 
high expectations at first— like you know I*m going to 
get Into a lot of different people and get to know them 
really well and learn a lot about myself and everything 
and then at the bep;lnnlng of the year I was really dis- 
appointed at DNC, I was really disappointed that I wasn't, 
things weren't working out well for me at all, and then, 
well It* 8 so different from right now where I really feel 
that everythlnft I wanted to get out of Dynamy I did* What 
happened was like In my crew, for DNC It wasn't a together 
orew and It, and It was every man for himself and that 
upset me a lot and that was one of the things I heard about » 
well DNC Is really nice and people are so close and you 
could tell when someone was upset that she*d go over this 
way and you Just know It wasn't working like that at all 
In our orew and It was more the competition that wasn't 
supposed to be there was really there. I mean It v/as real 
physical competition In our crew. And I had wanted to get 
away from that In school and stuff, but here I was. And 
I was really worried about It... but it seems to have gone 
away. 

D! Well my first expectations, I thought it would change my 
whole likfe, make me a new person, outgoing and a really 
great person, but I don't know, I also had visions of my- 
self working in a hospital as a big surgeon or something, 
operating on people. And after a while I realized that I 
wasn't going to be a great surgeon and that the program 
wasn't going to make mo change— I'd have to do it myself.. 
But you know it's worked out pretty well. 

THAT TAKES CARE OF QUESTION TWO. THE THIRD QUESTION IS DEAL 
INQ WITH SPECIFIC QOALS OP THE DYNAMY PROQRAM LISTED AND I'LU, 
WE'LL TALK ABOUT THEM AND SEE HOW YOU FEEL ABOUT SOME OF THE 
QOALS AND DECIDE VWETHER OR NOT THEY WERE FULFILLED. THE 
FIRST ONE SAYS TO DEVELOP AN ABILITY TO WORK WELL WITH PEOPLE. 
HOW DID THAT 00? 

N: Yeh, I don't think there's any question about that* I 
think that definitely that is really reached just from the 
beginning, l^ether it works or not, whether it was a posi- 
tive thing or not, now coming back, especially with DNC I 
can come back and look at It and see what was wrong or right.. 
And that I should have said to myself, I should have done 
something then about it instead of just being down. And I 
don't thj.nk there's anybody here, that didn't learn some- 
thing about going out and working with people. 

OK, THAT"S OOOD, I CAN SEE YOU'RE ALL AOREEIMO ON THAT. THE 
SECOND GOAL IS TO OAIN A FIRST-HAND UNDERSTANDING OF THE CITY. 
I QUESS THAT MEANS WORCESTER. 
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Bi 1 don't know If that's totally correct. You know living 
here all my life I thought I knew most of the city but two 
of my internships have been down in Main South— you know a 
place where 1 spent virtually no time the whole time I've 
been living here. Yeh, it's probably true because I did 
get to know a part of the city that I'd never been in 
before. The rest of the city I haven't really been exposed 
to that much. I mean not this year at least. 

DID YOU ALL GROW UP IN WORCESTER? 
BNi Yes 
Di No 

DID YOU GET TO KNOW IT BETTER? 

Di I don't know if 1, I mean all my internships were in 

places that I've known about, you know like a hospital or 
a school that's not really foreign to me, so 1 didn't, I 
don't see how I learned the city... 

Ni I had thought about that before, originally— and thought 
no— but just recently I've just come across, just talking 
to different kids who had have had internships at different 
places— 1 hear about these places I've never heard of-- 
and some political things that I never paid any attention 
to before and have just become more aware of because 
they affect this and the other thing and I, yeh, 1 think 
I really learned a lot more — Oh, just Ok, I wanted 
to say, I went to State Hospital— I knew it was there-- 
but I never realized what was there and a lot of people 
who were there are just in the city anyway— and you 
forget about those people unless you work with them 
and I was never aware of all the people who live in 
this area (of the Dynamy center), 

GOAL NUMBER THREE IS TO TEST OUT CAREER AND VOCATIONAL 
INTERESTS. 

Bi Yeh, I think that's kind of obvioud— you know that^s, you 
know the reason you take an internship is because you 
want to find out something about that field, 

DID YOU FIND OUT ABOUT A LOT OP FIELDS? 

Bi Yeh, 

NDi YEH. 
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OK, TO ACHIEVE INCREASED INDEPENDENCE AND RESPONSIBILITY FOR 
YOURSELF AND YOUR EDUCATION. 

Bi Yeh, I tend to agree with that be;jauoe you're not pushed 
to go to your Internship or you don't have to show up— 
I didn't have any spooifio times for any of my intern- 
ships and you know if I had wanted to I opuld have just 
taken off half a day every day so there really is a 
lot of, you got to push yourself a lot and you are 
responsible for your own education* No one's looking 
over your shoulder. 

Di And a lot of it is just asking questions too. Someone 
doesn't just tell you everything to do and you take 
down notes and all. Anything you want to learn you 
have to ask about— so you have to do a lot on your own. 

IT SOUNDS LIKE A GOOD PROGRAM. THE LAST GOAL IS TO DEVELOP | 
INCREASED EFFECTIVENESS IN DECISION-flAKIKO. ARE YOU GOOD 
DECISION-MAKERS NOW? 

Ni Yeh, I'd have to say yes. Well first of all I had to take 
a seminar, have a seminar on dooielon-making so that 
would have ono thing and that way I did learn about how 
to decide things— also just to think— the big thing was, 
is in talking to people, I've gotten to know myself 
better and k nowin g yourself better then you can really 
decide things and that's v/hy I think ono of the really 
main things is to Imow what you stand for. 

Bi Which is the advantage of having people on Queen Street, 
you know because if you're friendly with the people on 
Queen Street it's you it's just a v^hole different thing- 
finding out about different people --you know the more 
you learn about other people tho more you understand 
how your ovm head works. 

1»D LIKE TO KNOW ABOUT SOME OF THE RELATIONSHIPS YOU'VE HAD 
WITH SOME OF THE PEOPLE IN DYNAJ-IY. rJ^U! 'S START WITH THE 
ADVISORS? OK. WHAT KIND OF RELATIONSHIP DC YOU HAVE WITH 
YOUR ADVISORS HERE— DO YOU FIND THEM HELPFUL? DO YOU LIKE 
THEM? HAVE THEY BEEN ABLE TO HELP YOU WITH PROBLEMS? 

Ni I think this ie probably one of the problems with the 
hiah school program-'-I found that the two high school 
advisors are not tho types of people that you come up 
to and talk to, when thore'o somothing on your mind 
because that»s Juat the type of pcoplo "^^JY ^J*®' ^^JV® 
two males and oU^r e.nd prot\y di gtant--lt's more on a 
business lovoi. to have an xntornship like. It's very 
friendly, you know, I oan really kid afound--but you 
know; nbthlng really, if soioth-ij^s ^S'^S'"^"?^?! ih«+ 
wouldn't turn to them. But the other staff people that 
I've interned with^ X really . 
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WB*LL OET TO THOSE IN A r«ENT.... 

Ni But the advisors themselves— I *m not at all pleased with 
them. 

DO YOU SHARE THAT? 

Di I don't know— advisors— I don't know, he's helpful to 
me. you know like If I have a problem I oan talk to him 
It's just that well I have to plan my times when he's 
free and I can oomo in and talk to him. And you know, 
sometimes I feel kir ^ of strange you know because I 
feel like he's too l.sy to listen to me. Once I comer 
him he'll start talking to me. 

Bi I don't know. I haven't had any really hard time talking 
to my advisor. But I think that mi|^t be because I'm a 
male— because it only occurred to me the other day that shit, 
in the high school program the females have got no older 
female to turn to except , there are two female 
residential advisors— which I suppose most of the girls 
talk to when they have women problems... 

Ni Yeh, that's what happens. That puts too much. .what happens 
see I turn to who's one of the advice O^s and she was my 
crew leader so I already had this relationship with her 
where some people couldn't, they didn't have any relation- 
ship with her and couldn't and aren't the type of people 
who could just go up to her and talk to her so I had that 
advantage. But that, I don't know what I was going to sayi 
oh so I could see it being hard for other kids who didn't 
have anybody. And the thing is, some people wouldn't 
choose to talk to, wouldn't even think— they think Dynamir's 
the internships and if I've got other problems, there are 
other people to talk to about them— but somehow I think 
that especially since the pay that they're getting, the 
money is such a thing and one of the claims you know that 
eople, the administration or whatever says that the money 
s needed for the staff— but the staff— the advisors 
aren't really doing that tremendous a job then I think it's 
a waste of the Worcester Public Schools Money to have to 
shell out so much money to pay them if they're just paying 
them to just say, "How's your internship?" I mean if there 
are no problems with an internship, then what do you need 
the advisor for? 

Bt That's not always true, though. Because there are a lot 
of things I mean just because like you're you and you and 
your advisor had that kind of relationship— it makes it— 
that's not always true.,, 
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Ni I know that's just one point though— see I find it hard 
to argue with somebody who makes the claim, •••and one of 
the big things that Dynamy says Is that^^^and If the staff 
Isn't reallyi Isn't up to par«^^« 



WHAT ABOin* SOME OF THE REST OF THE STAFF? HOW HAVE YOUR 
SPONSORS BEEN? 

Ni Oh 9 my sponsors— GREAT • 

Bi Great. 

YOU'RE WINCING A LITTLE, • • • • • 

Oi Well I had one good sponsor and I had— my first one 
was really good^ But my second sponsor and I didn't 
get along too well^ She was ;just so uptight about 
appearances that you had to 

Bi Oh I told you not to work there • I worked there last 
year and I hated It^ And It was the same hassle- 
she hassled me.r^or appearances and combing my halr^ 

Di She told me I had to have a uniform and all this stuff 
and I had to comb my hair and I couldn't wear my skirts 
because they were too short and she just went on and on^ 
I couldn't do anything without her permission— can't 
chew gum, no earrings, no jewelry, nothings 

OTHERWISE WERE THEY PRETTY GOOD? 

Bi Excellent • Really some of the most amazing people 
this year^ 

Ni The funny thing my Internship at like State Hospital— 
I had like two sponsors there In two areas and they were 
probably the two busiest people that I could have ever 
had^ Like we didn't have that much time to just sit an'l 
talk but they were just too incredible • They were really 
incredible people and good sponsors • Then when I went 
to Darrly in the special ed^ department, I had a 
different, completely different kind of sponsor • She 
told me everything^ It was so good, really, really 
good sponsor^ 

HOW ABOUT THE OTHER DYNAMY INTERNS— HOW DO YOU GUYS GET ALONG— 
HOW DO YOU GET ALONG WITH THE OTHER INTERNS? 

Bi I get along fine^ I've got a lot of friends in the program^ 
I'm really happy* 
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Di I got along with them— but I don't see anybody. I only 
see the kids who go to with me, you know the ones who 
have a class in the morning i other than that I don't 
see anyone in Dynamy unless there's a seminar or a 
meeting* So*.** 

Ni I'm really happy and get along very*.. it's funny because 
a lot of people I've known for a really long time and 
didn't care for that much and never really got to know 
that well and I got to know them better on a different 
level you know. I think that thing that a lot of us 
liked and realized on the retreat was next year, it'll 
be so cool knowing people all over. Even if we haven't 
said two words to them all year— we just have an 
incredible amount in common— that we're just, you know 
it's going to be neat— you know it's nice, it|s like a— 
there's this bond between us, it doesn't matter you 
know if we don't... we're so different. Like just 
being in Dynamy makes it a lot tho same. 

WHAT ABOUT THE REST OP THE DYNAMY STAFF— DO YOU HAVE CONTACTS 
WITH THEM? WHAT KIND? I DON'T KNOW WHO THE REST OF THE STAFF 
IS— WHO ELSE IS THERE? 

Bi Well there is the director. Who, I find really easy to 
talk to and I've gone to him a couple of times to talk 
you know where having gone to my advisor— you know where 
things have been bothering me and I wanted to talk on a 
very, a higher level, rather than just go through every- 
one else— I just would come directly to himt And he's 
really easy to talk to— a really, really good guy. You 
know there are a lot of really good people. You get 
your pick of maybe five other people who all would be 
equally as good to talk to. 

DO YOU FEEL YOU LEARN MORE FROM DYNAMY IF YOU'RE A RESIDENTIAL 
STUDENT RATHER THAN LIVING AT HOME, DO YOU THINK? 

Nt I'd have to say, initially "yes" I think that there are 
ways of going about that differently. I think that's 
going to be dealt with next year and we've talked to 
about that you know. Well, just by living at home— 
you're living at home I mean that makes that makes a 
big difference you're not responsible really responsible 
for yourself* You're still-your parents have a say. It 
depends on what your homo life is like also. If you've 
got, you see I'm still in to being a high school senior 
a lot. I've got a lot of friends still and I've got 
other— I'm in organizations— so that keeps me in contact 
with people. You know I'm still into high school. But 
I'm also getting the Dynamy thing. It's different. But 
I could see whore if you have no other responsibilities 
besides being in Dynamy and getting to know those people 
you'd get a really lot more out of it— you'd have more 
time to spend hero* 

f > c 
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YOU'RE BOTH SHAKING YOUR HEADS YES— ANYTHING TO ADD? 

Bi There's a lot you get being a resident that you don't 
being a high school intern— because just because you're 
living together with like 29 or so other peoplov it's 
just a lot easier— it really is. The ties between every- 
one in the program because they're in Dynamy— but there 
are special ties between residents because you're living 
together— like there are special ties between high school 
interns because the high school interns— I'm kind of in 
the favor of residents and I think it's a very good 
situation being in— you know if I had my choice I'd be 
living there. But then again they pay ^^,000 to do it 
and I didn't, so maybe they've got a right. 

Di Yeh» they've also got the advantages of responsibility 
and really have REALLY managing their lives financing 
and stuff like that. That's a neat thing. 

NEXT QUESTION. WHAT ONE THING HAS BEEN MOST SATISFYING ABOUT 
DYNAMY TO YOUR THINKING? CAN YOU THINK OP ONE THING? THAT'S 
A HARD QUESTION. 

Bi I think the people I've met through work. Like Main South 
was a whole community in itself and I just couldn't begin 
to tell you like all the people I've t and all the 
different kind of people I've met anc . .ople I've gotten 
really friendly with and that are justt you know, no 
things that I ever knew even existed, really incredibly 
intelligent— really, really fine people. 

Di I think my new internship is. I'm working at the Green- 
door Garage and there are so many things I just never 
knew about cars before and like I'm learning but it's 
really fun at the same time, you know— you just get to 
fool around and things that I'd never get a chance to 
do any other way. 

Ni I guess I'd have to say S tate Hospital and the way 

?eople responded to me— both patients and staff members 
here who were just very impressed with me and really 
made me feel good and let me know how they felt about mr 
which is a very satisfying thing because some people don't 
let you know. 

OK, HERB'S THE OPPOSITE PROBLEM— WHAT 'S BEEN YOUR GREATEST 
PROBLEM WITH DYNAMY? OR PROBLEMS? 
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Ni Mine was deciding how much time— how much I really 
wanted to get out of Dynany and time was a big thing 
In that I have In that I wanted to have my cake and 
eat It and do everything and like do everything In 
Dynamy without giving up all that. And probably the 
hardest thing was realizing that I couldnit do thatt 
and to knock off some of my other activities so that 
I could get the full experience, fullness out of Dynamy • 

Di Well my problems started In the beginning, I was just 
kind of upset that, I thought the high school program 
was really you know put In the background. I felt 
that the resident program was Dynamy and that the high 
school program was just the Internships because like 
we weren't as close to anything— I don't know It's 
just hard to explain. The residents seemed to be 
involved In everything, but like that had to do with 
Dynamy but like back home, I had family responsibilities 
and friends that I've grown up with for a long time 
and they'd feel kind of upset if I just took off and 
forgot about them for a whole year* And so I felt like 
everything was pulling me all different ways* And 
was this incrodlble* 

Ni I think that's It the**** 

Bi Definitely, definitely, just having to deal with having 
to, wanting to keep old friends and having so many new 
friends that you want to devote all your time to them 
and then having the family pulling you* 

OK, IP YOU COULD CHANGE ANY OR ALL OP THE PROGRAM, WHAT 
WOULD YOU DO? 

Bi Well I think that they're changing it in ono way that 
is very good* The residents have support groups among 
themselves— you know, I think there are four of them, 
and what they're going to have next year, they're going 
to have like eight of them and they're going to be all 
of thorn high school and residential mixed* So, in other 
words, you'll bo able to meet with high school or 
residential in terms that you don't know— because they're 
guaranteed at least once a week* Besides, you know out- 
side of seminars and things like thp.t* But outside of 
support groups there's not that much that you can really 
do because they are two different programs in a way and 
with the money difference and all you can't have the 
high school interns living on Queen Street you could 
just nover do it 
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Di When we had our meetings, we were supposed to have 
advisor group meetings you know— all the high school 
kids that were In group and all high sohool kids 
that were in group met every other week and we did 
it for about three weeks and that was it— there were 
just no more meetings. The high sohool kids go together 
for just a short time and then it was all oyer. 

UM, SO YOU'D CHANGE THAT HOW IN THE PROGRAM? 

Di Well, it should have been continued, 

Ni I guess my major thing, the high school advisee 

relationship, the high schncl adviser— because t; "^t 
was really the main— just the fact that I couldn'c go 
to my advisor and talk about things— and I had to go 
to someone else— that's really putting a lot of 
responsibility on like she's got a lot of , 
like she's got her own group of kids who go to her. 
She lives on Queen Street so she gets a lot of 
plus she gets a lot of high school students ... 
that's too much— it's too bad that I couldn't have 
gone to my advisor. 



WHEN YOU FINISH HERE, WHAT DO YOU THINK PEOPLE WILL THINK 
YOU'RE CAPABLE OP DOING? 

Bi I don't know. 

DO YOU THINK THEY'LL THINK YOU'RE MORE QUALIFIED...? 

Bi I don't think I'm qualified to do anything now. It's 
not so much any skills I've learned— but just some of 
the basic things you learn by yourself and in dealing 
with other people but that's iust, I think I could 
at least try to take on anything no^. 

Ni I think it's a silly question. I think it would bo 

more like what I think I could do— not v*iat people think 
I could do— but I just think that maybe people should 
expQot a more I guess mature, healthy attitude about a 
lot of things— like I said before about cramming ten 
years of learning. I guess and that's a long time. And 
1 think that it would be fair to expect a lot more 
learning out of somebody— a lot more social learning. 

WHAT KINDS OP REQUIREMENTS AND NEEDS ARE YOU GOING TO BE 
LOOKING FOR IN JOBS? IN LOOKING AT JOBS, HAS YOUR THINKING 
CHANGED ABOUT SOME OF YOUR NEEDS? 
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Bi I think so. Could you repeat that again, 1 didn't 
really got what you said, 

25!mS"55^^°^ kinds op requirements and needs are you 

28S^«S9«^^«^°°K^N^ ^OR WHEN YOU'RE LOOKING FOR JOBS, WHEN- 

^"ERE DIFFERENT KINDS OF THINGS YOU'LL BE 
THINKING ABOUT V/HEN YOU'RE THINKING ABOUT JOBS NOV/7 

PAUSE 

Bi I really couldn't work in any place that was, like a 
bank or anything like that— anything businessman-like. 
I'd probably want a pretty loose kind of atmosphere 
where I can be given something to do and do it on my 
own time and not have to punch in at nine and punch out 
at five and you know just write so many letters in one 
day and crap like that. 

DO YOU THINK DIFFERENTLY AT ALL? 

Di I don't know, like I think, well I've already got a 

pretty good idea about what I'm going to bo doing that's 
fairly structured— really structured. Like I wanted, 
when I first came in I thought I'd try teaching for an 
internship and nursing— and I've decided now that I want 
to teach nursing. Have the two of them together— so 1 
think that's a pretty structure. 

Ni Well I think I go for structure— but structure in that 
it's not too structured. Well, I think I'll go into 
occupational therapy and that's structured in that you 
go in at a certain hour and leave at a certain hour every 
day but it's not, and it's structured you have a set 
number of group of people thatcome to see you during the 
week, but in what, what I'd bo doing every day wouldn't 
be the same. But I need basic stmcture I think because 
I don't think I could handle independence and you know 
especially for that field, there's no way 

WHEN YOU GET OLDER, WHAT KINDS OF GENERAL NEEDS DO YOU THINK 
IP^^ii ^^^^ ^^^^ SUT JUST THINKING ABOUT THE KINDS OF 

THINGS YOU'VE GONE THROUGH IN THE PROGRAM AND STUFF— WHAT THINGS 
DO YOU FEEL ARE REALLY IMPORTANT— DO YOU THINK YOU'LL LOOK BACK 
TO— CAN YOU IMAGINE THAT? SAY TEN YEARS, I DON'T KNOW— WHAT 
KINDS OF NEEDS AND THINGS DO YOU THINK YOU'LL FIND ARE IMPORTANT 
TO YOU? 

Ni In looking back? 
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*ijH, PROJECT YOURSELF INTO THE FUTURE AND LOOK BACK? 
PAUSE 

D| You don^t moan materials and things....? 

I DON'T KNOW, COULD BE. 

Bi That's a neod yeh, MONEYt It 

Di But you mean like? 

6 1 ^0 feel at ease with the people I*m working with— 
and get along with them because when there's a grudge 
it gets in the way of me doing anything. 

Ni I guess I*d like to bo happy in what I*m doing. I 

wouldn't want to be doing a job or having gone throught 
you know I wouldn't want to look back on college as a 
bad thing— I'd want that to be good knowing that some- 
thing good would come out of it— -because my next four 
years make it five— I will have been in college— that 
experience I guess would have been a good growing 
experience. 

Di I guess being sensitive to other people and all is 

helpful, but I'm trying to think what would be helpful 
to me-3 juess you know 9 being a teacher that I am the 
needs of the students and stuff like that you know I 
couldn't be just like a computer you know, I'd have to 
be needed anyway 

HOW DO YOU PEEL YOU'RE DIFFERENT FROM THE TYPICAL DYNAMY 
STUDENT? LOADED QUESTION? 

Ni Maybe it whould be stereotype— because there's very 
definitely a stereotype. There's the freak— hiking 
boots, flannel short and Milolta,.... 

Bi Camera and ten speed bike— that's just how Vi^orcester 
people see it. Well I don't like photography— that 's 
about it, though. 

WHAT ABOUT THE PEOPLE REALLY IN THE PROGRAM? 

61 Well most of the residents are pretty much upper class, 
come from very wealthy. . . 

Ni Very wealthy. . , 

Bi Preppy families. I went to public schools all my life* 
Di You did this. 



RO 



BEST COPY AVAIUIBU 



-13- 

Bi I^ve never been further west than Ohio nor further 
south than Florida. Further north than Maine. 

Ni Religiously I'm dlfferent—I have very strong Jewish 

feelings. One reasons that that's different— there aren't 
as many I there aren't a lot of kids who are Jewish In the 
residential program—and I feel differently from the high 
school Jewish kids oause most of them don't have too 
much to do with It. And at first It was uncomfortable 
for me. 

Di I mean I think I'm different—maybe not from all of them— 
but from most of them because I'm really Involved out- 
side Dynamy you know— I cheer for the basketball team and 
our Church and I belong to the CYC and I go to catechism 
and I'm just always busy and things outside Dynamy— 
a lot of times it conflicts. 

Ni Yeht I also have that. 

DO YOU FEEL YOU GET PREFERENTIAL TREATMENT OR DISCRIMINATED 
AGAINST HERE FOR ANY REASON? 

ALL I Here? 

AT DYNAMY. 

ALLi No. 

OK, HERE'S A REALLY DIFFERENT KIND OF QUESTION. PRETEND 
THAT YOU ARE ASKED TO DEVISE A GASOLINE RATIONING SYSTEM FOR 
AIL THE PEOPLE ASSOCIATED WITH DYNAMY, OK? HOW WOULD YOU GO 
ABOUT IT? WHAT WOULD BE THE FACTORS BE THAT YOU'D THINK 
ABOUT IN FIGURING A GASOLINE RATIONING SYSTEM FOR DYNAMY 
PEOPLE? WHAT ARE THE THINGS YOU'D WRITE DOWN THAT YOU'D FEEL 
YOU'D NEED TO CONSIDER? 



Ni How far away an internship is? 

Di What kind of car they had. Small car.... 

Bi How much cruising they do. Some people drive a lot 
some not at all. 

Ni Public transportation— how it would work out with 
public transportation. 
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Bt What they're going to be using it for. I know one 
guy that goes every single weekend to New York to 
visit his girl friend— and you know some people just 
don't use their gasoline that way— -they have to use 
it as they «ant it. 

GOOD, NEXT QUESTION— WE'RE GETTING TOWARDS THE END. WELL» 
WE'VE KIND OF COVERED THIS, BUT YOU CAN SAY MORE IF YOU'D 
LIKE— ARE YOU DOING OTHER ACTIVITIES OUTSIDE OF DYNAMY? 
YOU MENTIONED 

Ni Yes. I'm in a girl's service group— last year, I'm 
an officer— I guess one reason that I still have any- 
thing to do with it is more on a nominal basis because 
I did 80 much last year as president. I'm /ery active 
regionally in a Jewish youth group. I have a little 
sister. Plus I have , well you could, they really 
attach themselves— just in phone calls takes up a lot 

of my time— I'd be in the middle of and she'll 

call up and I'll have to play serious and get involved 
really and stuff that really is a big part of my life 
now. I guess my friends— I'd list that as an extra- 
curricular activity. I have friends from other things 
before and that takes time and visiting friends at 
school and in Worcester— visiting them is v\*iat it 
comes more down to and that takes time. 

Di I've listed most of mine. The only other thing is 
my class X take it , and it takes time at night 
to do homework and stuff. 

Bi Just trying to keep in touch with friends is like a 
whole activity. I've got one really close friend 
who I'm going to spend the year with next year. We're 
going to leave th3 country together for the year- 
planning this all year. So that's going to take up 
a lot of time. 

Di Where are ycu going? 

6 I Canada. 

HOW DO YOUR PARENTS PEEL ABOUT WHAT YOU'RE DOING HERE? 

Bi They love it. / 
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Ni My parents really like what they know. But I don't 
really know if they know all the stuff that's going 
on that I felt and talked about with people. I think 
they'd be shocked at knowing all the things that I've 
discussed— things that X think would be really hard 
for them to understand that their youngest daughter is 
realizing, you know— but they're happy with it and they 
think it's great. I guess they mainly see the intern 
stuff. 

Di Ohfiny parents think I'm a pioneer or something. They 
say oh liket most parents would think Dynamy is for 
boySf but you're a girl and we'll let you go in Dynamy 
and I'm the only girl at the garage. Plus now they kind 
of assume that my sister is going to come here and my 
brother and everything. It's like you know they probably 
wobldn't have heard about the program if I hadn't gone 
in\ and now I tell them about it all the time and they 
tit^nk it's a really good programi so. 



Ni^^h, I have something that I forgot, oh. Somehow my 
y parents think it's such ...maybe my mother saying 
something like you know not all parents would let you 
be in this. Which is really absurd, there's nothing 
so strange that a parent wouldn't want you to do it if 
they really knew what was going on hero. It's just.. you 
know not everyone would let their daughter. You knowrr- 
"we're being liberal." 

Bi Of course my parents don't know everything that's been 

foing on in my head because you know it would take days 
0 explain it, but from what they do know they're really 
impressed— they really think I'm getting a lot out of it. 

OK, UST QUESTION— WHAT ARE YOU DOING NEXT YEAR— WHAT ARE 
YOUR PUNS? YOU'RE GOING TO ? 

B| Yeh. 

Di. I'm going to school. 

Ni I'm going on to school— very happily— I'm going to 
Occupational Therapy. And I attribute my wanting to 

fo because of Dynamy, My getting in because of Dynamy. 
nd I'm really looking forward to going--in a nutshell. 

Thanks a lot. 




End of Interviov/ 
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X*M JUST GOING AROUND AND IF YOU'D GIVE MB YOUR FIRST NAMES. 
YOU'RE ..AND . 

Li I'm • 
Oi 

Si 

FIRST QUESTION IS HOW DID YOU DECIDE TO COME TO DYNAMY? 
WHAT HAPPENED? 

Li Well for me 9 I spend last year my freshman year at 
College and I was sort of going through—seeing other 
Sophomores going through this thing of what am I doing— 
what am I going to major in and I began to think about 
that too-oreally not too sure and I figured Dynamy 
would help me out career-wise— just give me a better 
idea of what my own interests were, what I was able 
to do. But I also oame for the independence and 
exposure that I wanted that I wasn't getting in 
college. 

HOW DID YOU BECOME AWARE OF THE PROGRAM? 

Ci I was in college and I had a friend that was in Dynamy 
and. I was looking for an alternative to college for a 
year«« .1 was thinking of taking a year off. And she 
kind of told me about the program and started me off i 
havings contact with her. 

Si Well I kind of decided that I really didn't want to go 
to co?.l9ge just this year, I didn't get into the 
placeo I wanted to if I was going to go in at first 
I had heard from a friend at that time. My friends 
were interested and acquainted with tho program* And 
then there were the oollegeo that X had applied to and 
I wanted, and I got into all of the colleges that I 
applied to and I wanted to turn them downt but my 
parents wanted me to go and I said I really don't 
want to go. And they said, "have you ever heard of 
the Dynamy Program?" and I said "Yeh, I have" and I 
had never even mentioned it to them before that time 
and they saidf "Well why don't you go out and take a 
look. 

R_^^, how did you get to know about Dynamy? 

Ri My collQge counselor didn't know about it at all. He 
didn't know about any alternatives 1 but an English 
teacher of mine at school had heard about it because he 

had a Disudent who had gone hero and who really liked it. 
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And I was just looking for something. I had graduated 
early and I didn't want to go to college, and I was 
finished with high school. So» when I» I came here 
for an interview and how much can you know from "^hat? 
but I did initially, you know, I got a really good 
imp'^ession, so I got in and decided to go. 

WHAT KIND OF EXPECTATIONS DID YOU HAVE WHEN YOU CAME HERE? 
WHAT DID YOU THINK THE PROGRAM WOULD BE LIKE? DID YOU HAVE 
A CLEAR IDEA? 

My ideas were just to help myself decide what I might 
want to major in in college and what my interests were. 
And also to try out a few things that I knew I wouldn't 
really to able to do as a summer job or something like 
that because I didn't have enoueh skills. So that was 
basically it, and I really didnH have any idea about 
the rest of the program. Even when I came here in 
September I really had no idea about the, I don't know 
what was going to happen during the year. And it really 
was a shock— a pleasant shock to find that there was 
a lot more than I had expected— so I got even more than 
what I thought I was going to get. 

WHAT DID YOU THINK THE PROGRAM WOULD DO FOR YOU WHEN YOU 
CAME? 

Ri Well,Vou Joiow I was going to Dynamy and Dynamy was, 
nobody had heard about Dynamy. So I had to kind of 
formulate my expectations and I didn't want to really 
because I had no idea what was going to happen. So 
when everybody else would say, I would say that I 
wanted to find— well it was part of my education 1 
guess. I wanted to get a better idea of what I could 
do, you know and go into college with more of a 
direction instead of going just from high school to 
college. And, so th twas like the main reasons and 
another was just to get completely out of the academics. 
I just was looking for some real life experience out- 
side of school walls. And I expected that Dynamy would 
give that to me. But it was like so out of the realm 
of many people's ideas of what you should be doing. 
I had expectations J I guess but I wasn't sure if I 
was making them for mo or someono else. 

HOW ABOUT YOU ? WHAT WERE YOUR EXPECTATIONS? 
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Oi Well, I expeotod to get a little, a taste of a varied 
sort of thing, likd a lot of different fields. Oet some 
practical experience in a lot of different fields or 
just a few depending on how interested I was and what I 
was doing and whether I wanted to stay there. And I wanted 
to also get a feel for some people other than the people 
I had known since X had grown up in Worcester, I like 
wanted to get to know some people outside Worcester, 
from different araas and to make do about that. Just to 
come in .contact with a pretty motley crew-if you want 
to put in that way. (Laugh) And I don't know to widen 
my experiences and kind of put things in perspective. 
Like college was just such a big difference. Well, I 
went to U. Mass which was such a big difference from 
the high school I went to— it was a small kind of 
private h.'.^h school and going into 26,000 people. It 
was just like I wanted to find some sort of grounds 
on where I was. Because I really didn't know vAiat 
was going on in college. It's so easy to get lost at 
a place like that and not really know what is going on— 
of course there is your life and your friends and the 
people around you. And it seemed so unfeeling, so 
uncaring that I needed something to get back, put 
myself on the right tract. I needed some independence- 
well, not sort of an increased independence in that 
I needed some people with who I'd be in close contact 
with and like Inner feeling being real free. Like I 
didn't feel free there. I felt restricted and like too 
many rules getting bogged down and all that. I n eded 
some grounds to got back on to put myself on the right 
track. 



THE DYNAMY PROGRAM LISTS SOME PRETTY SrECIPIC OOAIS. I'D 
LIKE TO GO THROUGH NOW AND JUST READ EACH OP THEM AND PAUSE 
AND LET YOU COMMENT ON EACH OP THEM AS I GO THROUGH. THE 
PIRST ONE IS "TO DEVELOP AN ABILITY TO WORK WELL WITH PEOPLE." 
HAS THIS PROGRAM REALLY HELPED YOU WITH THAT? 

Ri It's helped roe, I think— most aspects of the program have 
really enhanced that kind of goal. 

Li Per me it was really sort of one of my reasons in. 
wanting tn come here was to throw myself into a 
situation where I'd haVo to work with a variety of 
people , You know like a blue collar worker, carpenter 
and a welfare worker and a lawyer and all dfferent 
levels of people. Pirst of all to kind of see v^at my 
reaction would bo and then secondly to see to well, 
just if I could survive working with these people, or 
you know how I would get along. 
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L: Yeh, well it gave me an idea of what kind of situation I 
feel most comfortable with, and it also gave me an idea 
of how I react to these people. You know it works. 

C; Yeh, I think that's one of the things that I think is 
Just coming from me. You know I think I fulfilled most 
of my goals for coming here. In that I got a good wide 
perspective on a lot of things and now I*m working on, 
sort of like, not, not, not outwardly, but Inside me I • \ 
think I»m v/orking on things like inner order and I'm 
working on that now. Working with other people. I've 
always had like having no problem working with other 
people anyway, and I think it's Just getting better now. 
it's Just enhancing it— yeh so I think that goal's met. 

S! nine is basically what Chris said— but Just working 
with people and all I ever thought of as difficult in 
my life. You know I always considered myself a person 
who could get along exceptionally well with people. And 
when I came here, I found that that was — you know I 
found a whole new side of myself— that I was having quite 
a time getting along with some of the people here on 
Queen Street. And I really haven't had any problems 
dealing with my sponsors and the people I've worked with— 
but that's more on a professional level and it hasn't 
been quite as intense as it is here. And it's really 
brought out a lot in me as far as knowing my capabilities 
in dealing closely with people. And I'm much more aware 
of how I do do It. So, it's helped me a lot. 

HOW ABOUT "TO GAIN A FIRST HAMD UNDERSTAND I NG?" YOU'RE FRO^l 
WORCESTER, C— ARE THE REST OF YOU FROM \/ORCESTER? 

ALL: (except C) Mo. 

fiT: , do you have a first hand understanding of the city? 

Si Yeh, I think so. I've always really gotten into cities— 
so it was really something I wanted to do. I love living 
in cities and I enjoy going out and doing things with 
and In the city, so I think I know it pretty well. 

ARE YOU FROII A CITY? 

St Yeh, I'm from . 



W: . HOW ABOtfT YOU? 
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L: Yeh, Vm from a city too. I*m from Baltimore and I 
afiree, I really love cities. But I don't *!e0l I have 
a first hand understanding or whatever they dais of 
Worcester at all. I really don't feel that. Especially 
Just in this neighborhood on Queen Street where we live— 
I don't know any of my neighbors. And it could be Just 
my internships haven't dealt with working ]wlt|i people 
In the city too much and that could be partly it and also 
that I haven't made that much of an effort. But no, for 
me that isoal has been zero. 

HOW HAVE YOU BEEN DOING HE«{E? 

R: I think, I have had a lot of, this is my first city and 
I really like It. I Just in the latter part of the year 
have beffun to use the resources It has. I think it's a 
city in which you have to look for a let of things, but 
it's there and I've been v/orking in the community a lot, 
so that's helped— you know the familiarity from Just that. 
And my Internships have helped me in that also to kind 
of ( take a course ) through Dynamy which was urban an- 
thropoiogy which dealt with Worcester and the diversity 
of ethnic groups and staff. I don't feel like I vnow 
my neighbors either, but I still feel much more comfor- 
table with the city, I really do. 

OK, WHAT ABOUT "TESTING OUT CAREER AND VOCATIONAL INTERESTS?" 
DID YOU GET TO TRY OUT PRETTY MUCH WHAT YOU WANTED TO? 

R: No, not all of it, but woll I've always been very inter- 
ested in social working, community service and I've had 
a lot of experience in that. The good thing about Dynamy 
is that It lets you be on a level where you can be ef- 
fective in certain businesses or whatever you're doing 
and it Just depends on how much responsibility and all 
you have— but there's the potential. So you're not Just 
going In thero and observing. You become very involved— 
at least T have bee. I don't know... and it's Just much 
more comfortable with something not having to be a career 
and still something very close to you. 

HAVE YOU BEEN ABLE TO TEST OUT YOUR CAREER IDEAS? 
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L: Y©h, 1 have been and for me lt»s been really ideal 
and I figured out now. You know that I was going to, 
my sophomore year I was going to go into the teaching 
program and I decided after spending an internship 
teaching that I really don»t want to be a teacher at 
all. And IWt? figV(»Gd out what area you know that I 
feel capable in and that I*m really interested in. 
So I»m going back with a lot more motivation and 
direction than I had when I came. 

C: Yoh, I think so, I think I've gained a lot of practical 
knowledge in fields that I was interested in before. It's 
given me a new understanding and a much better under- 
standing of what I was really into. Like taking classes 
and things like that, well they have their place, that's 
infe, but you can lose yourself in that kind of thing. 
And I feel as though I've gotten so much more out of 
this thai* I would sitting in a classroom for a year and 
like worrying about marks and things like that. And I 
feel as though I have a fresh understanding and much more 
enthusiasm about what I'm going to go into. 

HAS THIS REALLY HELPED YOU DECIDE ABOUT CAREER? 

S: No, for me, I had some ideas about what I wanted to test 
out when I came here and I haven't had a chance to do 
them because Worcester doesn't offer them. 

WHAT KINDS OF THINGS WERE THEY? 

S: Well I was interested in archaeology and I haven't been 
able to find anything dealing with archae6logy. 

L: Dig up Filenes) 

S: I was also interested in animal conservation and working 
vith that, and in that there's nothing to do around here. 

nt Aren't some of things offered, but like outside of the city? 

L: Yeh, but like 12 miles... 

R: How about ? 

L: Yeh, but there's not much there. Thoy don't have enough 
for an Intern to do. So I was interested in going into 
film maybe and you know, all these things I could get a 
general idea of them, but I'd only maybe working 2-3 hours 
with maybe a professor. But there's nothing that I could 
do as an internship as a full time thing that would bo 
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really valuable. But on the other hand, you know I 
have so many Interests that maybe I don't want to make 
careers out of that I never would have done in my life 
and I feel that T»ve fulfilled those and you know I 
think that college is probably the place for me to get 
what I i»ant from those other. ones. And that's OK with 
me, really, I... 

UHM, WHAT ABOUT ACHIEVING INCREASED INDEPENDENCE AND RESPONSIBILITY 
FOR YOURSELF AND FOR YOUR EDUCATION? 

R: Yeh, I think, I've been put into, most of ua have been 
put into, just having to deal with really new situations. 
And having to make decisions and having to take initia- 
tive some of the time. Which I learned, that's the only 
way you're going to get any place you know. And taking 
the first step, and I just feel, you know, so much more, 
responsible for myself and so much more, just Independent 
in the sense of being, knowing that I can be competent 
and knowing that there are places I can go. And it's 
just opening up a lot of new things in education—a lot of 
new alternatives— knowing that my life doesn't have to 
be going to college. It's getting an understanding and 
being on your own and I feel I can do that. It's pretty 
much like the program. 

YOU REALLY PEEL LIKE YOU'RE STARTING TO TAKE INITIATIVE? 

R: In the jobs, I've had— I've had to deal, like for myself— 
they might not have been for anybody else, but for myself 
there were difficult situations where I found out I was 
much for effective that I thought. So It was on my mind. 

You can just do so much You don't feel dependent on 

anyone else for your education— I mean financially I do, 
but otherwise I don't at all. It's a decision I have to 
make. 

SHOW'S YOUR INDEPENDENCE? 



L; Great, no, I don't feel as strongly as Robin does about 
that. I guess I feel that my independence came when I 
took the step to come to Dynimy to come against my parents' 
wi?5hss and to take a year off and stuff llkf? that, and 
th'*:.* was sort of the Independent step— but I could have 
doiivi that and not done Dynamy. I could have juj?t taken 
the year off or something and just traveled around. 
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C: I don't know I have to break that In two— like say In- 
dependence for myself, no. I don»t think so at all— 
I«ve been away from home for a long time— I left home 
close to two yoara ago and I*ve been pretty Independent 
since then. And I don*t know If I really depend on 
my parents for really anything— moral support maybe. 
And In, but In the area of education, I think yes very 
much so. I think lt»s maybe Just a step, not maybe in 
the right direction, but like much more, lt»s showing 
a lot more Independence, Just coming here in the first 
place. And I feel as though if someone has had a bad 
year or even if they haven* t gotten anything out of it. 
They have gotten something out of it in that they've 
learned something in the program, that they wouldn't 
have learned before, because they can do such a variety 
of things. And I feel as though I've put so much more 
into my education now. Like I've put so much enthusiasm 
intft this. 

Rj you control it all? 

Cj Yeh, you can make or make break yourself in this situation, 
whoreas in college it's kind of you can sit back and let 
other people do the work for you. When I go back to col- 
lege, I'm not going to do that— like that's one big thing 
about college.' I let other people take the initiative 
you know and not try to work things out for me and most 
of the time, well not always, but most of the time it 
turned out that I got shorted or it didn't come out the way 
I wanted it whereas if T had done it myself. And it was 
Just really the question of not knowing you know and put- 
ting my feelings and putting you know my Independence on 
them. 

L: Can I Just say something' 
SURE. 

U Chris, I'm really confused about what you're saying and I, 
guess that when you first said it, I really sort of dis- \ 
agreed with what you said or something. Well, I guoss 
I feci about Dynamy it's the same thing as in college or 
anything, you know, it is ^rhat you make of it. 

C: Yeh. 

L: And like in college you can get away or school or some- 
thing with dolnp:, doing nothing and getting nothing out of 
it and the same with Dynamy and I feel that you take tho 
rosponsiblllty on yourself for both, in both situations. 
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C: If you f5o to your internship every day, there's no 

way you can*t learn something— but if you don*t go, to 
like if you go to class every day, there is, there is 
a possibility that I*in not goinf; to learn anything. 
Like you oan go to class and just sit there for 2-1/2 
hours and not get anything out of it and..* 

L: You mean because the professor is bad? 

C: Because yo; re not listening. But when you* re at an 
internship, there's virtually no v;ay you can. 

L: OK, I sort of see what you* re saying. I could get 
really picky and I think I still basically disagree 
with what you* re saying, but OK. 

C: I think it shows a lot of independence-- Just coming 
hero you know— just taking an outside interest and 
seeing something else Instead of just a traditional 
classroom. That takes a lot of thought and a lot of 
initiative... 

L: Yeh I agree with that. I think we*re all thoughful and 
independent • 

(all laugh) 

S: I feel independent as far as my education goes and I 
feel independent within myself even though my parents 
won*t let me feel independent— and that*s kind of hard. 
That*s all I can say. 

TH2 LAST GOAL READS '*T0 DEVELOP INCREASED EPFECTIW.NESS IN 
DECISION riAKinO?** 

L: I hate the sound of that goal because it sounds like 
we* re all a bunch of washouts who can*t you know make 
a decision or anything like that. 

H: I think I answered that at another time 2^eh. 

(mumblings, all seem to agree— YEH) 

I*ri INTERESTED IN RELATIONSHIPS YOU*VR HAD WITH DIFFERENT 
PEOPLE AND WHO YOU TURN TO AND WHAT YOU*VE GOTTEN FROM OTHER 
PEOPLE. THE FIRST QUESTION IS ABOUT THE ADVISORS? HAVE YOU 
GOTTEN ALONG WITH THEM, ARE THEY HELPFUL? WHAT KINDS OF 
THINGS CAN YOU TALK TO THEM ABOUT? 
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L: Well for me lt*s been unbelievable, because I*ve really 
been able to relate to the staff here and my advisors 
as friends. They're not advisors— I go to them and talk 
to them about anything like I would to a friend and you 
know they have more experience and well, they Just know 
how to deal with a group of kids I guess. And it*s really 
been really good for me. 

LIKE WHAT KINDS OP THINGS WOULD YOU COME TO THEM WITH? 

hi Personal problems. Basically that gets down to feelings 
I»ve had about this year, f^^elings I»ve had about myself, 
other people. I can really talk to them about myself 
which I*ve never been able to do with any advisor or a 
teacher or anyone like that— I»ve always had to deal 
vith them at only the professional level. 

C: With my advisor, we had a really good working relationship 
In that my internships have worked out real well. I 
don't know, she's had a hand in every one of them. But 
I don't think I go to her as much with personal problems 
at all. I think, I don't know I'm really inclined to 
stay on my own and not really want to relate them so 
much— sometimes I do, sometimes I don't— it depends if 
I'm in the mood— but I vhink of her more as a friend 
for sure. 

Lj Yeh, I agree a 100$ with . I only met one staff 

member Just really briefly before coming here and it's 
been like a really neat surprise for me. And I feel the 
same way that I can go to her with any, I've never been 
in the situation where I've had an advisor, any sort of 
authority figure that I would think of whose not an authori- 
ty a\, all, but a friend as well as somebody who will chal- 
lenge me on what I have to say and what my feelings are 
and stuff like that and as well somebody I can go to out- 
side of the residents oh Queen Street. You know I really 
need an outlet and she's there and she's Just villlqg to 
sit down and listen any time. 

YOU'RE SHAKING YOUR HEAD— DOES THAT JUST MEAN YOtI AGREE? 

R: Yeh, basically. They're an amazing bunch of people. 
They're Just really willing to give their time. 

ARE THE SPONSORS GOOD TOO? WHAT KINDS OP RELATIONSHIPS HAVE 
YOU HAD WITH THEM? 

R{ They haven't been in any way a major part of my intern- 
ships. You know they've been kind of mechanical. You 
know I've never really made good friends with them, I 
suppose. My sponsor now I'm much closer to than any of 
the othor ones. But I think they're a lot of good onoa. 
I didn't depend on them a lot. 
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L: I was Just thinking; that two out of my five Internships 
30 far, the sponsors have been major parts of the in- 
tornshlp, like really Inspiring, neat people. Yet the 
other throe have Just been sort of, good people, but you 
know you can take em or leav em. 

C: Mine have been excellent. I«ve had a good personal, 

working relationship v/ith all my sponsors. One of them 
I met before, that helped a lot, so then it frrow because 
thero were other people there that I got to know really 
well. I don»t know, they We Just been really, real 
helpful and I»ve been able to talk to them about any- 
thinr? from personal problems to Dynamy problems, to 
problems in the Job or whatever. And they»ve Just been 
fantastic. 

S: nine have been nothing special at all. You know I recoB-» 
nize them as really f;ood people, buc thcy*ve never been 
a part of my life at all 

C: I think I've been working like one on one so I've Rotten 
to know my sponsors real well and -bey've been real good 
to me and I've been real good to them. And I don't knovr, 
it's Just amazing. I v/as amazed. 

R: One thing more about the admvlsors in Dynamy— -I think that 
they really serve the necessary part— you know seeing ycu 
through the internship, kt least for me they've been, my 
advisor has been really helpful within the problems of 
my internship with I think in many ways she's taken the 
place of my sponsor. I think they Just kind of consider 
that part of their Job and they're Just very aware of... 

WHAT ABOUT THE OTHER DYMAMY INTERNS? OOOD RELATIONSHIPS? WHAT 
KINDS OP PEELINGS DO YOU HAVE? 

S: V/ell, our high school interns aren't that big a part of 
life. There are a few who I could, well, could consider 
my really close friends and they're as close as some of 
my residential friends here. But basically the residential 
people are a big part of my life. And in the beginning, 
v;ell. Just about until about a month ago, I was really 
very mixed up about my feelings toward the people here. 
And I couldn't really feel fulfilled by our friendships 
and that was something within mc and something in the 
people. You know I think a lot of us went through that— 
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that's just kind of a growing proceBS, And now I can 
really feol the value of my friends and they're so very, 
very, very, very Important to me. I can say they're the 
beggest part of my year here* They have helped me frow 
the most next to my advisor* And that will be the thing 
I'll probably remember about Dynamy* My Internships have 
been Important but not they haven't helped me grow nearly 
as much as Just my experience with the people here* 

C: I agree with f or the most part in that I've come 

really close to all of the people here and there are a 
few I'll never forget and probably you know come in contact 
with a lot in the future and that's one of the most impor- 
tant things in my life* I don't really feel close to any 
of the high school kids* I do In that, I know, I'm going 
to pursue the friendships that I have with them, but I 
don't think I'm on the same level* And I think I've noticed 
this a lot Just recently, that they're very much interested 
in a xfholc different lot of things than I am* I don't 
know if it's a question of age or maturity or anything, 
but I know that, well some day I feel probably closer to 
them— in that you know I live here and they live here too* 
And I know I'll see them a lot of times* 

L: I don't know I came here wondering what it was going to be 
like and stuff and I came up here with lots of ties in 

a nd where I went to college and stuff and I feel 
still that that's where my good friends are* And I'm not 
going to leave this year at Dynamy feeling that the people 
here were a major part of the program* I mean they were a 
big part for me, but my main friends are really my room- 
mates and when I think of Dynamy I think mainly of the ex- 
periences and exposure and the internship and like that, 
ra&her than people here* And I think that's Just partly 
due to the situation I'm coming from* You know I feel right 
now as I'm not going to keep up with any of the people here, 
except perhaps my roommates* But I really like the people 
here— you know it's nothing against them at all* 

H: Well, I really like all the people and it wasn't until, I 
don't know— when I came here I was very wary of being in- 
volved with the people here Just because of past experiences 
and I Just felt pretty isolated kind of* And people hero 
I think helped bring me out with getting closer to people 
and not being afraid of being close to people* Just the 
friendships are sc incredibly supportive* I don't feel any 
really heavy, or intense Involvement with anybody here, 



ERIC 



liEST COPY AVAiUtBlE 



-13- 

but I feol the support all the time. I mean and the on- 
oourar^omDnt Is really i^ood for me. I think people are 
pretty involved in themselv^^s and v/hat they're doing. I*m 
especially critical of the people here because I expect 
a lot of them and I don't think that people give enough time 
to each other. And that's something that I've become 
aware of in myself. Over the year I really have learned 
a little better how to sit down and listen to somebody and 
really help somebody. That's all. 

WHAT ABOUT THE REST OF THE DYNAMY STAFF? HAVE YOU HAD CONTACT 
WITH OTHER PEOPLE? THE STAFF, OUTSIDE OF ADVISORS AND SPONSORS, 
HAVE THEY BEEN HELPFUL? 

ALL: Oh, yeh. 

HAVE THEY BEEN.... 

E: Basically, I think we've already asnwercd that before. 

L: Yeh, thoy're all just really good people. 

R: And ^ood resources. They all have different places and 
you decide well, you go to them for different things, on 
that kind, a little more formal level. I mean they can 
be really helpful. I just have recently gotten to know 
two other staff members at Dynamy a little better. And 
I'm kind of breaking out of here and becoming friends with 
other staff. It's really incredible. I wish that I— there 
are some people on the staff that I don't really know ex- 
actly what they do and I wish I knew them a little better. 

DO YOU FEEL YOU LEARN A LOT MORE BEING HERE ON QUEEN STREET 
RATHER THAN JUST THE HIGH SCHOOL PROGRAM? DO YOU GET A LOT 
MORE OUT OP THE PROGRAPI? 

S: Yeh. 

L: Well I think that's a major part of Dynamy and I really, I 
almost have pity on the people that are in high school. 

S: Yeh, I don't think the pror,ram as, well, as far as I see 
Dynamy, for the high school interns, it's sort of a 9 to 
5 thing with them. They go to their jobs and then they go 
home and maybe they benefit a lot from the advising they 
get but that's still a 9 to 5 thing. But for us, it's a 
year. 
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Ct relationship with the hiph school kids hasn't r.rown too 
much because I don»t come in contact. They don»t live vrith 
each other. And I think the resident— I think there's 
two different programs. Like the hi(;h school kids Ret as 
much out of it in a lot of respects, but not in a lot of 
others. Like they don't know each other as well as we 
know oach other you know. 

. Lj Also just talkinrs to other people and finding out what other 
people are dolnR for internships or Just going home to your 
roommates and Roing "Oh wow, today was a really shitty day!** 
and Just poinc on and Instead of Just coming: home to your 
parents and saying "Yes mother, I went to work today** and 
that sort of thine, yeh. 

Hi Yoh, it kind of depends on the relationship with your parents, 
though. 

L: Yeh, that*s a big Rcnaralizatlon, but I think it*s true. 
It*s Just a different level, I guess Is what I*m sayinp;. 

mT**S BEEN rOST SATISPYirTO ABOUT DYNA'^nf? CAN YOU PIHPOINT ONE 
OR TWO TIIIHOS? 

L: For me it*3 Just been kind of making the break and feeling 
Rood about havinft done it and feeling that it was a Just 
that It was a pood thin?; that I did and that I really got 
a lot out of it and that I really enjoyed it. And I*m 
ready to no back now. That*s really general and really vague 
I know, but that's the main thing. And kind of making It 
against a lot of tohor peole and their opinion and lt*s 
sort of like "Ha, ha, fake out, I was right.** What an 
obnoxious kid, but that*s it. 

Ct What*s been most satisfj-lng? Well, having been plumb lazy 

for a couple of years, I think taking initiative and starting 
to do things for myself. Taking a real interest in myself 
for a chanr^c and what I was doing rather than Just doing 
things because I have to do it— having the feeling of being 
—SELF SATISFACTION I think could sum it up. 

Si For mo, it*8, having a better understanding about mynelf 
and how I feelj being more in touch with my feelings about 
things . 

I don*t like to do this because I think everything else, 
everything Is good in the program. 

ALLj Yeh, that* 8 really, yeh. 
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R: Put I thinK if I have to say somothlng I would say some 
very Important kinds of relationships with ny advisor 
and vfith my internships, have been really, really. 

OK, WHAT ABOUT V.IE BiaOEST PROBLEMr, IN DYNATIY? HAVE YOU HAD 
PROBLEnS? 

R: Well just like things as you fto onto other thinfts become 
less of a problem in that sense of c-aininr more confidence 
in what you»ro doinp— and that»s how this thinn; throupih 
this year has f^otten. A little easier as it*s f?one on.. 

IM WHAT WAY? 

P: In relationships, my relationships. Just beinf? able to 
handle thinp^s much better and relationships have were at 
first really really difficult. But really luckily, really 
incredibly I .just don't feel overburdened anymore. But I 
still don't feel like, I don't fer>l rruilty that I don't have 
any problems because like I'm doinp; somothinr;. 

L: I fruoss from mc it's Just been again Just the other resi- 
dences here. And the smallness in the numbers and stuff 
find wonderinr: how much I'm losinc contact with people back 
home. 

C: I think what b rour,ht up before about, losing your- 

self kind of, like that natural crowing process where you 
start to question what you're dolnn; and don't really know 
what's rsoinr, on for a certain period. I think that was 
it, a common identity thinp— what am I doing and why am 
I doinp; it, you know and v/hat's the significance of this? 
REally testim^ out a lot and asking myself all the questions. 

S: Yoh, mine is I guess I could say and I've said it before, 
having thought i knew myself when I came here and knowing 
my capabilities and then finding when I got here that I 
was really unhanpy and I didn't think I would be. And 
I refused to accept that I was unhapny and through that 
I learned to trust my feelings of being unhappy and try 
to figure out why I was. And I grew through that and it 
gave me a lot of confidence and I used to think that every- 
thing that W'?nt wrong, say in my internship or here on 
Queen Street was my fault, was, and I'd always persevere 
and try to stick with it even though I was unhappy. And 
now I know v;hon I am unhappy there really is a reason for 
it. And you know it could be myself, but you know there 
are other factors too that are contributing to it, I Just 
feel a lot more sure, a lot more happy, a lot more content. 
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I WAS WOtJDRFIMO, IP YOU WERE OOINO TO CHANGE THE P?^ OOP AM, WHAT 
WOULD YOU CHAHOE? CAM YOU THIIIK OF RPECIPIC ASPECTS? 

R; That's kind of hard at this point becau3o when you're still 
as InvolVi^d in somethinr:, so involved. I really can't 
say. I don't, this program is one I really believe in. 
I think that there are a lot of specific small things that 
could be changed Just to make it run more smoothly, Just 
the sense of the vay problems, and netting oriented in the 
city and coming up. 

L: For me it's Just back to the people—havinp; more people. 

I'd like to see like about ^0 residential interns at least. 
There are now 27. I*d like to see like between ^0 and 50, 
fowor nreppies— you know, wider variety of people and of 
a better ratio of f^uys to plrls. 

R: That's allri^ht I've enjoyed this. 

C: I think the ratio is 2:1. 

L: I /?ue8s my ratio last year was Just the opposite— it was 
like four Ruys to one Rirl and so it's been weird for me 
comlnf!; into this siutation. Af;ain I think it's Just my 
own tast. So that's it. 

WHAT WOltLD YOU CHANGE, ? 

C: This may sound really trivial but I wouldn't really chanr,e 
anythinr:. I'd Just try to make thinps better like the 
support Rroups, *«fell maybe it's Just my support proup 
arsain, but they could do a lot, but I don't feel as thouph 
they're really ssitisfyinr as it could it— or I'm not rretting 
that much out of it as I could. And it miisht bo my fault, 
it miRht be the support r?roup. I don't know. I think the 
bien;cst problem and my net peeve problem would be the 
housing thini^. In that we had a really rotten landlord. 
I think a workinf? relationship, a (rpod workinf5 relationship, 
and a r:ood personal relationship is necessary because we 
found out that v/orkinr with a distant landlord is really 
hard. It's tou??h. And you really f^et a feel for slum 
houslnfs this year. And I feel it would be much better if 
Dynamy boucrht their own houses or rented from the same land- 
lord v;ho they know real well and know that they care for the 

houses, I think that would solve a lot of problems and bad feelings 
on the part of tho residents and the landlord. 

S: Vfell, I'd Just like to see as s aid, a much more diverse 
f?roup of people, on Ouoen Street because you know even 
thour.h v/e have a diverse r.roup with the hirih school kids 
included, wo don't get to see enoupih and I think it's really, 
roally Important that we have more different kinds of pi^-^ple. 
Like you know we're all from prep schools basically and 
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from middle to upper class lamllies and you know I've 
found that we're all really different, but still, like 
you know I think there's a need for it. And also I think,, 
that there's a need within myself, for a fjroup of 
people to pet toprether and discuss thlnRS that they've 
been feelinr; really deeply. This poes on on Queen Street 
like on a one to one level or sometimes %or sometimes groups 
of people get tof;ether and do this and you know, that's 
fine, but I think there should be a time set up for that 
four to six people can Ret together and with an advisor 
really p-et into their feelings about thlncs and Just you 
know find out how other people are feeling toe. And that 
really doesn't go on here. That's basically what the sup- 
port groups, v;hat I want the support fjroups to be— so we've 
had a problem with that. And I think that that will be 
starting next year or even maybe this year because of a 
few. These are a few people who want to— that doesn't 
mean for everybody. But for me, I know I need that. 

hi that's a really good ideal. I've never heard it. 

can I be in it? Ripht no slf5n me up. 

WHEN YOU OET OUT OP HERE, MfAT DO YOU THIIIK PEOPLE LOOKING AT 
YOU FROM THE OUTSIDE ARE OOINO TO THINK YOU'RE CAPABLE OP DOING? 

R: Like I've Just /rotten into college and I didn't Ret into 
college last year. I puess they think that with a year of, 
I think this is true I don't take all the credit for r:et- 
tJLnn; into somewhere I really v/antod to no to, you know, 
Colorado— that ' s why like T think Dynamy has been a real 
factor. I think that this, that's not very, that's not 
fcoinn; very far, but that's rolnr. into four years you know 
and they really affect, they think it's been a really valid 
experience— from what I've told them— that I've really 
specifically told them about the program and about myself, 
''rankly, I don't really care and I'm plad that was a good 
help, but I feel enough self-respect to believe in what I've 
been doing to make anybody believe mo. That sounds pretty 
glib, but 

no YOU THINK PEOPLE WILL HAVE DIFFERENT EXPECTATIC<NS J? 

L: I don't know about that really. The only thing that would 
relate to that at all is my trying to get a Job this sum- 
mer with a legal aid firm in And the guy who 
I talk(5d with will I aald,"Waii, i»ve been a freshman" and 
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blah blah blah blah. And I said "Oh I'm doinp: Dynamy this year 
and I*ve vjorked for a lavyer." And he'd never heard of 
this Dynamy. Well, anyv/ay, ho Immediately changed, he'd 
been rlpht In the middle of this borlnr; talk about lavf or 
somethlnr and all of a sudden he changed and ho started, 
and we talked for an hour about Dynamy and stuff and he 
was really fascinated with It. And he wants to send his 
daucihter there and stuff. Ho n:ot all this Information 
on It. And I think he was really Impressed, but that's 
the only thlnr. 

DID YOU aET THE JOB? 

L: Yeh, as a matter of fact, that was really really neat. 

Dut I think he was impressed with the whole Idea and that's 
the only contact I'd really had. 

I remember belnp Impressed with the procjram beforo I knew 
about it really. 

WHAT KINDS OP THINGS, CAM YOU PROJECT V/HAT OTHER PEOLE MIGHT 
THIflK YOU'LL BE CAPABLE OP? 

S: I've already seen It happen. Like when I r>o home and see 
my friends or people that I've met who are say older than 
me or just couldn't ralate to ms, now I find that I think 
they're much more Impressed with mo. And you know see that 
I've r^rown up a lot more. And I think that will be some- 
thing that people will se3 in mo. 

C: I don't know about other peonle, I think it's more myself 
than other people. 

L: I don't think other people understand the pror.ram v;ell enough 
to expect anything from me. 

C: Yeh, my parents are, I think would be the only evidence. 
They expect more maybe. 

WHENEVER IT IS THAT YOU'RE LOOKING POR JOBS, WHAT KINDS OP NEEDS 
AND V^HAT KINDS OP THINGS WILL THE JOB HAVE TO BE —THINGS YOU'LL 
LOOK POR H^VIMO GONE THROUO!T DYNA?1Y THIS YEAR? 

R: You mean In the sense that we'd be more demanding? I haven't 
really thought especially about puttinr: myself into a posi- 
tion of rrettlnf* a job. All I know is that now when I was 
looklni?; for a summer job, I am belnc moro demanding I don't 
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want a shit job in a factory, you know v/hlch I don*t— 
which I could make some money on— but I feel as though, 
I f<^cl like **Llsten, X have had some experience and notice 
that and hire me.** And it*8 the sense, I want to be 
effective yen knot*;. So I can Just think of it in those 
terms, I can*t think of it as a marginal Job or anything 
like this. Just really specifically and closer to me, I 
think I am more denandinr;. I know what I want and vfhat I 
can offer. Out of Job, I want to get out...it*s money, 
but much more importantly, it*s a challenge and knowing 
that I want to work with people, to be a resource for 
people. There are a lot of things that I could do, not 
that I have to do, but I could do and be happy doing. 

S: Yeh, I feel as thounih I have more needs in a Job, but 
I*m not sure I have the outlets for them— but like what 
I*m demanding here at Dynamy, I*m not sure that I*m goinp 
to do that when it comes to beinp; paid for it— because it*s 
pretty hard to find those kind of positions. You know if 
you really want a domandinn; and you want a challenpiinp: Job, 
and something; that you* re really interested in, chances are 
I think for myself— it* s pretty hard finding a Job to do 
what I want to do that would also not . . . 

R: Kaybe I Just say that with more confidence because I feel 
like in Worcester I have some base work from in the sense 
that I really believe that if I went back to one of my 
sponsors, and from what I*ve done, like vrith one of tham 
I*ve really discussed it, that I could ret a Job and I 
could get a f*oo6. Job. So maybe that*8 being optimistic, 
and maybe I wouldn*t have a'^.s many chances In another city 
where I didn*t have friends— but I*m not the worst off. 

L: Well, I Just feel the opposite. I feel as though as I*m 
not demanding at all. Before coming here, I felt an 
incredible burden that my summers I had to figure out what 
I was doing and where I v/as going. But now this whole 
year has taken that away. So 1*11 do a shit Job in a 
factory and make money, this summer. I couldn*t care less, 

I feel as though I know what I want to do, and I don*t need to 
spend my summers doing that novr. It *s really neat. I 
feel that my summers are free. It*s really good. 

Hi I think they*d belonp; more to me if I vfasn*t going to school- 
you knovf in the sense of doing somethlnp:— I want it to be 
in the summer, could carry into the fall. 

Ct I*ve put some really high goal for myself professionally, 
80 I don*t feel as though I could, I*m not prepared, I*m 
not educated to do that. I feel as though my ideas and my 
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goals hdve changed, but I*m really setting some real high 
goals for myself and I oan*t fulfill them In a summer job, 
no way. And I realize that now. So I don*t care what 
I*m doing over the summer. But as a career, then yes I 
do, I am much more careful In the choice of careers. I 
know that I*m golnr to want to get the most out of It and 
and put the most Into It. So If I put the most Into It 
and I don*t get the most out of It, then I*m going to start 
asking a loi; of questions. 

HERE'S ANOTHER LOOKING INTO THE FUTURE QUESTION. SAY YOU » RE 
OLDER LOOKING BACK, WHAT KINDS OF THINGS DO YOU THINK YOU'RE 
GOING TO FIND IN YOUR LIFE WERE "lOST SATISFYING? 

R: I don't understand the question. 

OK, SAY YOU'RE THIRTY OR SO OR vmATEVER AND YOU'RE SAYINQ,''YOU 
KNOW I'M REALLY GLAD I DID," OR "I REALLY FEEL GOOD ABOUT..." 
OR WHAT KINDS OP THINGS DO YOU THINK YOU'LL SAY? CAN YOU PUT 
YOURSELF IN THAT SITUATION? 

L: Yeh, well just when you said that I though of Immediately 
of the way I was feelings last year and feeling, "gosh, 
I've really done nothing all my life" and I thought of 
myself at 25 actually Instead of 30 and being able to look 
back on my life and be able to say "Wow, I've done a lot 
of neat things— a lot of things that people have never 
done. That I'll never get a chance to do again." 

LIKE WHAT KINDS OP THINGS? 

L: Well stuff like working for a carpenter that I'll never 
get a chance to do again that I'm doing right now. And 
just thlnF.s like Dynamy North Country— you know rock 
climbing and stuff like that. And well, tomorrow I'm 
leaving for a ranch In Texas that I'll be living on for 
a week and just things like that that I'll never be able 
to do again, or I jUi3t get the feeling that I'll be 25 
and look back on these things and think "Wow, what a full 
life I've led." 

OHM, SO A LOT OF THEM ARE E'/EN DYNAMY THINGS? 

ht Yeh, yeh like that was another main reason for my coming 
here— just get more experiences and more, do more stuff. 

St I think I'd look back on one experience I've had and that 
was working with my sister In Dorchester, Massachusetts. 
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She taui;!;ht at a (j^ammar school and I went over with her 
In the summer and we did, oh| basically tutoring and 
we came In the morning and we Just sort of lived out 
there the whole summer. And It was a completely different 
environment. And I Just grew up so much better under- ^ 
standing of another economic class. 

WHAT ARE YOU GOING TO LOOK BACK ON ? 

C: I don*t know, learning how to drive a standard car and 

Qod, everything. I don*t think there's anything that I*ve 
learned In all this time. Like I don*t know I feel as 
though there are so many memories that 1*11 just cherlsb 
forever. I mean that really. Like the outdoors. I*ve 
never gone away and... that was such a different and unique 
experience. And I feel good enough about It that I think 
1*11 pursue It— like I know I will this summer like with 
Outward Bound but I know I*m going to do It— hopefully 
maybe one day I might even be an Instructor, or something 
like that. And I feel as though, I don*t know— there *s really 
nothing that I*d look back on the not feel good about. 

HOW DO YOU PEEL YOU* RE DIFFERENT FROM THE TYPICAL DYNAMY STUDENT? 

Lt Ooh, I think that*3 a really gross question. I think lt*s 
really awful. I don*t know why I have such an awful re- 
action to that question— whether It scares me or something 
of thinking what Is the Dynamy stereotype or something. 

S: That*s the answer to the question because there Is no 
typical Dynamy student. I don*t see any typical Dynamy 
student, maybe other people see us that way, but I*m 
llvlng.lt and I don*t see It at all, so I can*t answer that. 

L: And It Is true that supposedly the program, the residential 
program each year has had a different reputation or some- 
thing like that. But I don*t even like to think about 
that. Maybe It could just be that I want to block It 
out of my mind or something.., but lt*s... 

WELL (IN PACE OP OPPOSITION TO THE QUESTION), LIKE SOME OP 
THE HIGH SCHOOL STUDENTS TALKED ABOUT LIKE IN WHAT TH3Y WERE 
UNIQUE, mkT THEY CONTRIBUTED AS AN INDIVIDUAL? 

L: Yeh, I could talk about that. I feel maybe lt*s good to 
ansvrer the question about positive things. And somebody 
mentioned this to me the first month here. And I never 
thought about It. But I guess I thought of Dynamy kids 
as being kids with a different outlook and that the moti- 
vation, the Initiative to carry Is out. Our just maybe with 
a different attitude, or, you know, yeh, that*s It. 
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C: OK, maybe say the difference between myself and the typical 
college sophomore. 

OK, WHAT»S THE DIFFERENCE? 

L: (kidding) I love myself, I'm great! 

C: I don't know I feel as though I've done so much more, 
so much richer In that I've seen so many more things. 
Like they're going Into their different fields In college, 
they're going to come out as like workci's you know and 
learn then all the things that I've already learned— 
which Is a big advantage for Dynamy. You get It first 
hand, you don't have to go to college for four years to be 
able to be a social worker— you know you can Just go right 
In there and do It and see all the practical aspects of 
It rather than the book knowledge. And I feel very pre- 
pared for all that book knowledge now, knowing what I'm 
getting Into. You know some kids go to college for four 
years and don't know what they're going to do. I feel as 
though I know what I'm heading for now. 

L: And I have, I feel really superior, or It's a really big 
ego boost for me to go back to college for a weekend or 
something and have people come up to me and say " 
I heard you taught. What v;as It like? Did you. . .or What 
was It like working for a lawyer and stuff?" And I feel 
as though well, I've experienced It, let me tell you all 
about It. It's really neat. 

DO YOU FEEL THAT YOU'VE EITHER BEEN DICRIMINATED AGAINST OR 
GOTTEN PREFERENTIAL TREATMENT PROM DYNAMY STAFF? DO YOU PEEL 
BIASSS WORKING AGAINST OR FOR YOU? 

R: Well, I've had some resentment expressed to me. Another 
Intern— for the time I spent with this or that. I've 
become closer to some of the staff, some other people. 
But I don't personally believe that's true. That's just 
one thing. 

C: No, some of the people some of the time. But, there's 
reasons for It and It Is easy to find out their reasons. 
But sometimes they'll be more concerned with someone else, 
simply because that person has a lot of problems. But the 
other person, people really realize bhat. It's a real 
trivial— really out of the way example. 
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R: I think the reason that you don»t find that as much here, 
you* re dealing with a group of people, you •re not dealing 
with a system. You can get through and express what you, 
like If you feel you •re being put down or any kind of thing 
like this, I think people respect you, you know. 

L: You know that happened to me once and It worked Itself out, 
just like that. 

S: I think that I^ve been lucky in the sense of one staff 
member. Am I supposed to say who it is? . 
I think that if anything he^s working for me^ Right now, 
not more than say some specific interns, but maybe more 
than all of them, because Just that I^ve confronted him 
and he^s the kind of person that wants people to confront 
him. He confronts people and he wants it back. And I^ve 
been honest enough with him and really made an effort to 
go to him and make a point of talking to him about things 
that are Important to me which are also really Important 
to him— that people haven^t given him feedback on. And 
Just lately I^ve really thought that you know he feels 
something special towards me. 

ALL RIGHT, YOU HAVE TO THINK IN A SLIGHTLY DIFPEREJIT WAY FOR THIS 
QUESTION. OK, THE OBJECT OF THIS IS TO DEVISE A GAS RATIONING 
PLAN FOR THE PEOPLE AT DYNAMY. WHAT KINDS OP FACTORS WOULD YOU 
TAKE INTO CONSIDERATION? 

pause 

OK, PRETEND YOU HAVE A SHEET OP PAPER AND YOU •RE GOING TO LIST ALL 
THE THINGS YOU^D CONSIDER IN TIAKING UP A GAS RATIONING SYSTEM, 
WHAT WOULD YOU CONSIDER? 

C: Engine size and all. 

Lj Walt a minute, I^m really out of this. I don^t understand it 
at all. 

OK, PRETEND THAT YOU V/ERE TO DEVISE A GAS RATIONING SYSTEM FOR ALL 
THE PEOPLE ASSOCIATED WITH DYNAMY. WHAT KINDS OF FACTORS, WHAT 
ARE THE ISSUES, THE VARIABLES YOU^D BE CONSIDERING WHEN YOU •RE 
FIGURING OUT A SYSTEM? DON^T WORRY ABOUT FIGURING OUT THE EXACT 
SYSTEM, JUST WHAT KINDS OF THINGS WOULD ENTER INTO YOUR THOUGHTS... 

R: This is with cars? 

R; Does it have to be gas rationing? Could it Just be conserving 
of gas in the sense of doing car pools? Ok. 
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Sj First of all you'd have to figure out the specific amount 
of gasoline you could xet, for the staff to get to the 
office and home again. And for the interns, how, the 
amount of gas it would be really necessary for them to get 
to an internship by car if it wasn't possible for them 
to take a bus or something like that. After that I think 
for pleasure and things like that. You could certainly 
allot each person— with a car— considering how far away 
they live, and just a certain amount each way. It maybe 
a little more for somebody who say lives in Pennsylvania. 

C: I would put up a list of priorities, like a person that 

has an Internship far away v/ould get the most gas and then, 
let's see the internships would come first, and then like 
all kinds of considerations would come into that like eM- 
gine size, make of car, things like that, hov/ much gas they 
need. Like then it would be pleasure— like first necessity 
then pleasure— like how much gas you really need— like 
you can get downtown— you could probably v?alk or bus or 
something like that. And I guess it would be the people 
farthest away. It would have to be. I'm, ah, I'm assuming 
that this is just interns. For emergency, I would have 
like a certain amount sot aside for like say someone got 
sick or something and you'd used up all your gas, and you'd 
have that. 

R: I'd just say something like car pooling and figuring out 
where people x'^rork and coordinate internships. And use as 
much public transportation as possible. 

C: Try to get som© concerned people, other people that are 
concerned— people other than Dynamy. Say somebody lives 
in this area and works near and... that would bring you more 
in contact v/ith the neighbors. 

DO MOST OF YOU HAVE CARS? 

ALL! Two. 

ARE YOU DOiria ANY ACTIVITIES OUTSIDE OP DYNAMY? ANYTHING ELSE 
YOU'RE FARTICIPATINO IN? 

Si Yes, I belong to an organization which raises money for the 
Mass. General Hospital. And since I've been out here I 
haven't beon able to work, do all that much work on it. 
Tomorrow I'm going in to work. They put on a show every 
year and I'm going in to help vdth that show. I've done, 
I've sold ads. 
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C: Sports, like squash when I find the time. I go to church 
and try to participate in the youth group. I "used to 
work in the csitechism, like Sunday School. In njy high 
school. I»ve done as much as I could for them. 

L: Here in Worcester, I»m in the Crisis Center. I do volun- 
teer work and stuff and I took a training program at night 
to do that. And I have interests in sports but I haven »t 
followed up. I»m teach 'ac: myself to play the recorder 
but I»m only on lesson - U after six months, so th6it»s 
really bad. Other than chat, well at school I»m a member 
of, it»s Just a thing called the Triangle Club, and it»s a 
show that gets put on every spring and then goes on tour 
all over Christmas vacation. And I went in to see them. 
I was a part of the show last year and I J.ust went in to 
see, I We seen them perform and stuff. And I get little 
newsy stuff from the, but other than that nothing. 

R: I We participated with, in a couple of workshops. 

WITH WHOM? 

R: Well, counseling, I We done a workshop in Amherst and I We 
tried to pursue some, well Just friends outside of Dynamy. 
I We tried to keep up with that, but I got very involved 
right here. Just things like working in the cooperative. 
I feel like Dynamy is ri major part of my life, but I 
don»t feel completely like that»s it. 

OK, HOW DO YOUR PARENTS PEEL ABOUT DYNA!1Y? 

R: My parents approve 10055. It»s nice, they We been very 

supportive and been very interested. That»s about it. I We 
found that I Just realized rec-gntly that a lot of parents 
don»t feel that way. I»m lucky that way. Maybe if they 
could be made more aware of exactly what the program is 
doing. 

Lt My parents aren»t supportive and they never were and I feel 
as though I We made an effort to tell them about it and 
they ♦re, they ♦re OK interested, but you know, whenever I go 
home, it ♦s ♦♦Oh .. . you are going back to collore next 
year.^' I think they're afraid that I won't go back and/or 
afraid that I'll be in Boston and .*:urn into a hippie or 
something. They have, they have this incredible image of 
that^s what things are like up here. 

C: I don't think my parents fully understand what^s going on 
here. Well, there was one point where they v/eran't too 
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happy— the DNC part. They saw that program and they 
Just gave me dirty looks and said, "You did that"— all 
all those orazy things , risking your life. And it»s not 
really what tl^ey show on television. But outside of that 
they»ve been really helpful. But outside of that... 

HAVE YOUR PARENTS BEEN HAPPY WITH THE PROGRAM, ? 

S: Yeh, but I don't think they know anything. They don't ask 
me any questions about it except for internships. That's 
what they see the program as being. And I've found it 
very hard Just because the situation in my house to Just 
sit down and explain to my parents how much I've personally 
gotten of the program. I think that my mother senses it, 
but I've never said anything. I don't know, they're sup- 
portive but. . . 

WHAT ARE YOUR PLANS FOR NEXT YEAR? DO YOU HAVE PLANS FOR NEXT 
YEAR? 

S: I would like to go to the University of Pennsylvania. But 
I will probably either go to Tufts or... I'll be in school. 

C: vmen I get out of Dynamy, I'm hoping to go spend the rest 
of the summer down at the Cape, and then go back to Amherst 
in September— major in science, play rugby and lots of 
squash. Oh yeh, there's one othoc thing, I'm going to 
try and work on this housing thing— it's been a thing with 
me, I'm going to try and do a big study on the housing situa- 
tion in Worcester and Boston— like a let of the houses are 
really old in Worcester and they're really crappy. And 
there's a big crowding for housing— what they're going to do 
to replace it and make the housing better right here is in 
the planning stage right now. 

L: I'll be a sophomore at Princeton next year. And I have 

thousands of different little goals, but that's Just basically 
what I'll be doing. 

R: I think I 'mm going to be starting Colorado College June I6th. 
Yeh, I got admitted for the summer and I get all next Pall 
off— so that's going to be an interesting prospect— but it's 
weird to think of going to college. 

OK, THANK YOU, YOU'VE BEEN WONDERFUL. 
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The following are the results of the NAIS questionnaire. Answers 
are for selected questions. . .obvious historical data is not 
Included. 

Question Total Residential H.S. 

Kow do you think your own academic — 

abillty compares with that of the 

average student in your same grade? 

Above average SH.SJg 51,958 57.1% 

'Average 38.2 33.3 12.9 

Below average 5.5 n.i 

How far did your father go in school? 

9th-llth Rrade 3.6 7.1 

H.S. Qrad 16.4 11.1 21.4 

Training beyond H.S. 20.0 14.8 25.0 

4 yr. college grad 21.8 29.6 l4.3 

Qrad School 36.4 44.4 28.6 

Don't know 1.8 3.6 

How far did your mother go in school? 

9th-llth erade 5.5 10.7 

H.S. Grad 27.3 29.6 25.0 

Traininr? beyond H.S. 34.5 37.0 32.1 

4 yr. college grad 20.0 22.2 17.9 

Orad School 10.9 11.1 10.7 

Don»t know 1.8 3.6 

How far do you expect to go in school? 

H.S. Orad 1.8 3.6 

Tralnlnf>; beyond H.S. 5.5 3.7 7.1 

College grad (4 yr.) 43.6 37.0 50.0 

Orad School 27.3 33.0 21.4 

Don»t know 21.8 25.9 17.9 

If college, what major or direction 

leaning toward'' 

Don't know 30.9 33.3 28.6 

Math, Physics, Chem, Natural So. 12. 7 14.8 10.7 

Soc. Studies 29.1 25.9 32.1 

Humanities 7.3 14.8 

Music, Drama 9.1 3.7 14.3 
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Question - Total Residential H.S. 

in tne long run, what occupation do/. . i 

you feel you will prefer? 

Teacher, Ed. Admin. Research 25.5 

Business 3.6 

Conununity service/igovt. service 9*1 

Trained technician or craftsman 3.6 

Sales 0.0 

Farm management 1.8 

Professional life 21.8 

Arts 7.3 

Hone and 'family 16.^1 

Educational goals. ..how do you feel 
about each goal? 

How important is it... to develop the *.' . 

skills necessary to earn a good 

living? 

1. Not very Important 10.9 11.1 10.7 

2. Important il9.1 59.3 39.3 

3. Very important 40.0 29.6 50.0 

...to learn how to make friends and 
get along with people? 

1.8 3.6 

9.1 .7.^» 10.5 

87.3 88.9 85.7 

...to learn to think clearly and 

independently? *0.0 0.0 0.0 

10.9 11.1 10.7 

87.3 85.2 89.3 

...to gain an understanding of the 

main areas of knowledge? 7.3 7.4 7.1 

45.5 44.4 46.4 

47.3 48.1 46.4 

...to develop strengths of character 

and personality? 0.0 0.0 0.0 

18.2 18.5 17.9 
81. {» 81.5 82.1 

...to develon physical and emotional 

well-being? ' ' 5.5 3.7 7.1 

21.8 14.8 28.6 

72.7 81.5 64.3 

...to develop the desire and capacity 

for lifelong learning? 1.8 3.6 

36.4 25.9 46.4 

61.8 74.1 50.0 

...to become an Interesting indivi- 
dual person to yourself and others? 1.8 3.6 

27.3 18.5 35.7 

70.9 81.5 60.7 

Have you had work experience in the 
past two years (circle as many as 
apply) 

None 3.6 3.7 J. 6 

Occasional vol work in comm. 12.7 18.5 7*1 
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Question Total Residential H.S. 
Occasional paid work around . 

house 3*6 3.7 3.6 
Regular part time Job for 

6 mos. 3.7 28.6 

Full time summer Job 63.5 70.^1 57.1 

Which of the following best describes 

your parent's feelings about your 

undertaking off campus project? 

Reluctant 1.8 0.0 3.6 

Skeptical of value 7.8 11.1 3.6 
Fearful It might Injure chances 

for collej^ie of my choice. 1.8 0.0 3.6 
Willing to try, but not en- 
thusiastic 1^*5 7.^ 21.^1 
Eager for me to try, hopeful 
and optlmlsdc about Interest 

and value 70.9 77.8 6*1.3 

How Important Is It to you to do the " ' ^ * 
following things In your life? 
...to be a financial success and 

earn a good living? ^ ^ 

1. Not very Important 29.1 29.6 28.6 

2. Important 5^.5 51.9 57.1 

3. Very Important 12.7 1^.8 10.7 
. . .to have a happily family life? 

3.6 3.7 3.6 

25.5 22.2 28.6 

70.9 7*1.1 57.1 



...to be of service to others? 



...to develop my own Interest and 
personality to the fullest, live In 
my own way 



...to create or perform works of art? 



. . .to become competent and respected 
In my work or profession and In my 
community? 



1.8 3.7 
3*1.5 25.9 *»2.9 
.4 



63.6 70. *l 57.1 



1.8 3.6 
23.6 25.9 21.4 
75.1 



7*1.5 7*1.1 75.0 

*»3.6 40.7 *»6.*l 

27.3 25.9 28.6 

29.1 33.3 25.0 
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3.6 7.*» 

3*1.5 29.6 39.3 

56. *» 59.3 53.6 

•••to change the world around me for 

the better. 10.9 7.*l ' 14.3 

5*1.5 55.6 53.5 

32.7 33.3 32.1 

.113 
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Question Total Residential H^S. 

How important are these reasons for * 
undertaking? an off campus pro.leet 
to you? 

...to learn about career possibilities , ^ _ 

5.5 7.^ ^3.0 
115.5 29.6 60.7 
115.5 59.3 32.1 



...to prepare me to cooe with the* 
adult norld of work. 



...to f;et a break from the restric- 
tions of school rules and life. 



...to be of service to others 



16.11 in. 8 17.9 
47.3 ^8.1 ^6.1| 
311.5 37.0 32.1 



38.2 22.2 53.6 

36.11 i|8.1 25.0 

25.5 29.6 21.11 

18.2 18.5 17.9 

58.2 63.0 53.6 

23.6 18.5 28.6 



...to fset a break from the class- 
room and academic requirements ^ , 

29.1 11.1 

38.2 118.1 28.6 

27.3 37.0 17.9 



...to do what my friends «o 

1. not very important 92.7 92.5 9Z.y 

2. important 1.8 3.7 0.0 

3. very important 0.0 0.0 0.0 
. . .to develop personal qualities 

such as increased confidence, self- 
reliance, and maturity. ^ ^ ^ ^ -.ft 

0.0 0.0 p.o 

16.11 18.5 1^.3 

80.0 77.8 82.1 

...to be free, live in a new way, 

do my own thing. ^^^^ ^^ ^^ 

50.9 l»8.1 53.6 

25.5 33.3 17.9 



...to learn more about other dif- 
ferent social groups and environ- 
ments than my own. 



1.8 3.6 
36.11 25.9 il6.i| 
61.8 711.1 50.0 



.••to gain practical knowledge of a 
sub.lect or field studies in school. 

16.*l I0.5 TJ-'Z 

5q.5 1*6. ll 



/I 



52.7 59.3 
PO.l 22.2 35.7 
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Question Total Residential H.S, 
...to have time for my creative work 

In the arts. . ^ ^ _ , 

43.6 29.6 57.1 

34.5 48.1 21.4 

21.8 22.2 21.4 

Do you think that any of the following will be problems for you 
on an off campus work Job or project? 

...My ability to master the various facets of the Job, to the 
satisfaction of my employer. 

1. no, probably not a problem 

for me 81.8 77.8 85.7 

2. yes, somewhat of a problem ^ , ^ ^. ^ 
forme 16.4 18. 5 1^.3 

3. yes, probably quite a prob- 1.8 3.7 
lem for me 

...My ability to get along with my 

suoervlsor. 89.1 o5.2 y^.y 

10.9 14.8 7.1 
0.0 JO.O 0.0 

...My ability to get along with my 

fellow workers. ^^^^ 3^^^ ^^^^ 

10.9 14.8 7.1 

0.0 0.0 0.0 

...My ability to stick It out even 

when the Job Is borlni^. ^^^^ ^^^^ 3^^^ 

36.4 25.9 ^6.4 

14.5 14.8 14.3 

. . .My ability to meet my appoint- 
ments regularly an(1 faithfully. ^ 

83.6 81.5 "5.7 

12.7 14.8 10.7 
3.6 3.7 3.6 

How (\o you feel about undertaking your 

off campus project or activity? ^ ^ 

Enthusiastic 94.5 92.6 96. J 

Indifferent 3.6 3.7 

Would you say you feel... g g 

Confident 78.2 77.8 7».6 

Apprehensive 14.5 H.l 

Rome answers do not add up to 100J5 because of occasional lack of 
responses. Percentages are based on the entire group (27 resi- 
dential and 28 high school). 
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